
129CHAPTER 8: Providing Strengths-Based Feedback
  •

Questions for Personal Reflection

When it comes to providing feedback, one of your best sources of 
insight is yourself. Think about a time when you were engaged in new 
learning. Were you learning to cook? Do a craft? Play a sport? Reflect on 
how feedback helped you improve, and apply this experience to how you 
work with other adult learners (see Figure 8.6).

1.	 Think about a time when you learned something new. Why did you choose this 
new learning?

2.	 What challenges did you face in this new learning?

3.	 How did feedback support your development?

4.	 How can you apply what you experienced to your coaching?

Figure 8.6  Personal Reflection

Purpose: Provide strengths-based feedback on a lesson plan, student work, or a 
unit of study.

1.	 Presentation of Your Work (5–10 minutes)

The presenting teacher shares any of the following: an upcoming lesson, 
student data, a unit of study, a set of learning targets, or so on. Participants 
listen and take notes.

2.	 Clarifying Questions (5 minutes)

Participants ask clarifying questions. Clarifying may sound like “Did I hear you 
say . . . ?” or “Can you tell me more about . . . ?”

Figure 8.7  Protocol for Providing Strengths-Based Feedback in Teams

(Continued)

Using Strengths-Based  
Feedback During Collaborative Learning

This chapter has focused on providing feedback during one-on-one 
coaching conversations. But we also find that quality feedback can support 
collaborative learning such as data teams or professional learning commu-
nities. The protocol in Figure 8.7 provides a format for supporting small 
groups as they work to provide feedback to one another.
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Language for Providing Strengths-Based Feedback

Developing your own language for providing feedback is an important 
step to feeling comfortable with this coaching move. Rather than viewing 
Figure 8.8 as a script, think of it as examples of how we use language to 

3.	 Value Statements (5 minutes)

Participants make statements that highlight positive aspects of the plan. 
Valuing may sound like “It sounds like you have . . . ” “There is a lot of evidence 
of . . . ” or “You have developed . . . ”

4.	 Possibility Thinking (10 minutes)

Participants discuss the “and,” or next step, that will take the presenter further 
in his or her work. To do so, they build off of what’s working already. Possibility 
thinking may sound like “Where to next?” “How can we help?” “Would it 
make sense to . . . ?” Comments are made in an invitational manner, therefore 
sending the signal that the presenting teacher maintains ownership over what 
happens in the classroom.

Figure 8.7  (Continued)

Step 1: Clarify

•• I noticed the students doing . . . Can you tell me more about that?
•• How did you plan for . . . ?
•• What data did you use to make that decision?
•• What steps did you take to get there?
•• Do you think . . . was because of . . . ?

Step 2: Value

•• The students really responded to . . . 
•• Look at how the students engaged in . . . 
••  . . . was really effective.
•• You really thought about . . . 
•• I know you’ve been working on . . . It’s starting to take shape.

Step 3: Uncover Possibilities

•• How can we transfer what we saw to other situations?
•• What are some possibilities for . . . ?
•• What are some ways we could . . . ?
•• We can try . . . or . . . What do you think?
•• What would it look like if we tried . . . ?

Figure 8.8  Language Stems
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