
107CHAPTER 7: Sorting Student Work 
  •

to keep moving her learning forward. In this case, the natural assumption is 
that she simply needs more practice with her math facts. However, if we can 
see in her work that she still doesn’t understand the conceptual underpin-
nings of subtraction, then we know that she doesn’t have other strategies  
to fall back on when she doesn’t know the facts. With more descriptive 
evidence, we can plan to support her in a targeted and meaningful way.

Additionally, we need to make sure that the evidence we’re gathering 
is aligned to the learning targets. Just like Sue, the high school science 
teacher we read about in Chapter 2, if we end up with a bunch of evidence 
that isn’t directly related to the intended learning, it’s not going to be of 
much use to us. When planning for a particular lesson, we want to ask, 
“What evidence are we going to collect to see if they have met the day’s 
learning target?” If it’s both descriptive and aligned, the data we collect 
will be very useful for planning.

Several months passed, and Tasha and Elisa were collaborating in a 
coaching cycle on multiplication. After a lot of trial and error, they started 
to design exit tickets that do a better job of making the students’ learning 
visible (Figure 7.1). They did this by giving students the opportunity to 
show their math thinking in one or two problems that are directly tied to 
the day’s learning target and then reflect on where they feel they are in 
relation to that target. These quick little exercises packed a powerful punch 
in yielding a goldmine of data for Tasha and Elisa to use in planning next 
steps. As Doug Lemov (2010) points out in Teach Like a Champion, using exit 
tickets like these will “ensure that you always check for understanding in 

Write a story that represents 7 x 5. Draw a picture that explains your thinking.

There are 7 trees and 5 apples on each tree. How many apples are there?

Did you meet the learning target? How do you know?

I met the target because I know that 7 x 5 = 35, and my drawing shows 35 apples.

Figure 7.1  Exit Ticket From Tasha’s Third-Grade Math Class

Learning Target: I can create real-world stories to demonstrate my understanding of 
multiplication.




