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Student-Centered Coaching: The Moves

After this general review of the student work, Norma and Leanna 
divide the students into three groups: those who understood all 
aspects of the problem and were able to create a coherent story prob-
lem that represented the expression, those who got a good start to the 
problem and could represent what was inside the parenthesis but 
didn’t know what to do with the number that was outside, and finally 
those who still needed support with order of operations and how it 
can be represented in a real-life context.

Having a clear sense of where the students are in relation to the 
learning targets helps them jump right in to planning instruction for the 
three groups. They decide that their first step will be to provide the small 
group with follow-up instruction on the order of operations. Norma has 
lots of ideas for how she will reteach this. Then they discuss pairing up 
the rest of the students into heterogeneous partnerships so the students 
will be able support one another through more practice with a similar 
problem. This will provide an authentic opportunity to extend the learn-
ing of both groups, either through the role of teacher or learner. They 
spend a few more minutes finalizing their plan for instruction—a plan 
that is based on what they noticed and named during the lesson.

(Continued)

TOOLS AND TECHNIQUES

Troubleshooting Conversations  
About Noticing and Naming

Noticing and naming may feel awkward at first. The teacher may worry 
that it will bother the students. And the coach may worry about interject-
ing too much during a lesson. The coach’s best bet is to discuss why notic-
ing and naming is a good idea and what it will look like. Here’s some 
language you may use to set up an environment when noticing and naming 
can occur (see Figure 4.5).

If I hear . . .  Then I can use the following language . . . 

I’m worried that it may be distracting 
to my students if you interject during 
the lesson.

We will be discrete about how and when we 
share. When we plan, you can let me know 
what feels best. And it’s actually good for 
students to know where they are in relation to 
the learning targets.

Figure 4.5  Language for Noticing and Naming
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If I hear . . .  Then I can use the following language . . . 

Will it make the students feel bad? We will make sure that we focus on the 
positive as well as what would stretch the 
students further. You can expect something 
like this, “Miguel is doing a great job using 
evidence in his summary. It looks like he is 
still working on his sequencing.”

Will this take any more work? I don’t think so. We already have our weekly 
planning meeting set up so we are in good 
shape. And noticing and naming during the 
lesson just means that we are looking for the 
same things and taking notes that we can 
look at later.

Collecting Conference Notes

When we are less familiar with the content that we are coaching, such 
as when we are coaching in a variety of subjects in middle and high schools, 
co-teaching can feel a bit unnerving. However, if the learning targets are 
clear, then we should be able to collect student evidence that will lead to 
informed instructional decision making, no matter what the subject matter.

Figure 4.6 provides an example of how to collect conference notes to 
serve as student evidence. Including each student in the grid reminds the 
teacher and coach to collect student evidence for each and every student. 

Learning Targets:

•• I can summarize what I read.
•• I can identify the theme of a fictional text.
•• I can infer how the theme affects the characters in the story. 

Abby

Unsure about the theme. Can summarize 
the story.

Karma

Able to name a theme for the text. 
Mentioned characters while discussing 
the theme. 

Figure 4.6  Conference Notes
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