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about how this looks during classroom instruction and in planning for 
next steps after the lesson.

Leanna asks, “What are you thinking about for today’s lesson?” 
Norma jumps in, “After we talk through the learning target and intro-
duce the problem, I was planning to work with a small group. It 
would be great if you would listen in as the other table groups get 
started.” Leanna nods. “Great. Is there anything you’d like me to look 
for when I’m sitting with the table groups?” Norma says, “Ideally, 
you can see if the problems they are writing are what we hope to see. 
I want to reteach any areas that are confusing them.” Leanna agrees, 
and they grab their things and head to Norma’s classroom.

For the last few weeks, Norma and her students have been work-
ing on two math standards: (1) Use properties of operations to generate 
equivalent expressions, and (2) solve real-life and mathematical problems 
using numerical and algebraic expressions and equations. After building 
their understanding of expressions, equations, and order of opera-
tions, Norma would like her students to go from a real-life situation 
to a mathematical expression (decontextualize) and from an expres-
sion to a real-life situation (contextualize). At this point in the coach-
ing cycle, Norma and Leanna are working on two straightforward 
learning targets (see Figure 4.4):

(Continued)

For today’s lesson, Norma will be introducing the second learning 
target, giving the students an expression, (5 × $1.25 + 3 × $.75 + $2.50)24, 
and asking them to create a real-life story that represents the problem. 
As the students get to work, Leanna circulates and listens in as the 
groups tackle the problem. Because some of the numbers in the expres-
sion are monetary, a few groups frame their story around buying certain 
amounts of different items. Leanna notes this evidence of understand-
ing. As she moves to another group, she sees that they have no words 
written down, just numbers. She listens in as Hailey talks through her 

1. I can use the order of operations to create and solve expressions that 
represent real-life situations.

2. I can use a mathematical expression to create a real-life situation.

Figure 4.4 Learning Targets




