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will give us a clear picture of where we are headed.” Matt and  
Miguel agreed to begin with learning targets. They came up with the fol-
lowing list:

 • I can break up the problem visually.
 • I can develop and explain a step-by-step plan that includes equa-

tions, geometry, and measurement.
 • I can work with a partner to develop my thinking.
 • I can revise my plan to solve the problem.
 • I can reflect on how to approach the problem differently based on 

what I learned.

With the learning targets in place, it was time to begin coaching in ear-
nest. Diane suggested that Matt begin the lesson, and then she and Miguel 
could notice and name with teams of students. They rotated around the 
classroom and asked the students to explain their plan and how they were 
going about developing it. While they hoped to see the students breaking 
up the problem visually to develop a step-by-step plan, it quickly became 
apparent that the students had a different idea about what they were 
expected to do. Miguel and Diane both observed that almost all of the 
groups were creating sketches with little attention to detail. They chatted 
with Matt about what they had noticed and agreed that the students 
would need a model for the type of planning that they were expected to 
do. This experience was a true test of whether Diane had what it took to 
coach in a robotics classroom. The beauty was that since the learning tar-
gets were clear and included both process and content, she was able to 
identify gaps in student performance right alongside Matt and Miguel.

We have learned that comparing current student performance  
with a clear set learning of targets takes the conversation to a place of 
specificity and action (see Figure 4.1). Working from standards-based 
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Figure 4.1 Closing the Gap




