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Amber recently used this note-taking strategy when work-
ing with teachers in an international school in Santiago, Chile. 
She was coaching a first-grade teacher, and it was the third day 
of school. The learning target was “I can put my stories on 
paper in pictures and/or words,” a great target for the first few 
days of first grade because it aligned directly with both the 
standards and their writing curriculum. It was also specific 
enough to collect a solid body of student evidence while in the 
classroom.

As they prepared for the lesson, Amber provided options 
for how they could partner during instruction. Pamela chose 
teaching in tandem and noticing and naming as the co-teaching 
moves she would like to try during the lesson. She also created 
a note-taking grid so that they would both be able to collect 
evidence as they worked with students (see Figure 3.3). Taking 
notes in this way eased any discomfort that Pamela may have 
had because she quickly understood that coaching was about how her 
students were doing as writers, instead of how she did in the delivery of 
her lesson.

As Amber listened to the students and recorded her notes, it became 
apparent that they were confident, able to take risks, and happily willing 

Figure 3.3 Notes From Pamela’s Class

Learning target: I can put my stories on paper in pictures and/or words.

 1. Marco

 Wrote a lot 
of words

 2. Julio

 Drew 
pictures

 3. Marie

 Put name on 
paper and 
then sat and 
thought; later, 
began to draw

 4. Lee

 Pictures  
and words

 5. Geraldo

 Detailed 
drawing 
and words 
to match

 6. Timothy

 Jumps right 
to drawing 
a detailed 
picture

 7. Sonny

 Pictures  
and words 

 8. Spencer

 His idea—
about falling 
down a slide; 
writing words 
and pictures 

 9. Jack

 Detailed 
drawing, 
then went 
back to add 
words

10. Susanna

 Seems 
stuck. Lots 
of erasing. 
She got 
going 
after a few 
minutes 
and drew a 
picture.
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to get their ideas down in pictures and words. And because the obser-
vations focused on what students can do instead of what they cannot, 
Pamela was pleasantly surprised as well. She couldn’t wait to talk more 
about what she would do tomorrow to build on what her students did 
today. They ultimately decided to rethink some of the lessons they thought 
they would teach in the following few days, agreeing that there was no 
point in teaching what the students already knew. This is a wonderful 
example of how student-centered coaching is driven by how the students 
are performing on any given day. In this case, the coach and teacher didn’t 
need to slow down instruction, they were able to speed it up.

LESSONS FROM THE FIELD

In a recent project, Leanna had the opportunity to work with Robert, 
a new coach at a high school in New York. When they first met, 
Leanna had no doubt that Robert had the disposition of a coach. He 
was kind, a good listener, and understood how to engage his students 
as learners.

11. Marcus

 Words and 
pictures

12. Maggie

 Words and 
pictures, 
wrote across 
three  
pages

13. Salvador

 Wrote words 
across the 
three pages.

14. Julio

 Started with 
a picture, 
added 
words, went 
back to 
add to the 
picture.

15. Jose

 Jumps right 
to drawing 
a detailed 
picture

16. Agustin

 Suggested 
in 
conference 
he draw 
himself to 
get started. 
This gets 
him going. 

17. Dylan

 Fully 
developed 
writing with 
no picture. 
Confer and 
suggest 
he draw a 
picture to 
go with his 
words.

18. Tika

 Draws a bus,  
gives to 
assistant. 
Assistant 
redirects. 
Draws a bus 
on page two.

Figure 3.3 (Continued)
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