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Student-Centered Coaching: The Moves

(Continued)

Figure 2.6  Language for Using Learning Targets

If I hear . . .  Then I can use the following language . . .

I know I’m supposed to teach to the 
standards, but I can’t see how my 
kids will be able to do all that.

Let’s take a look at the standards that we’re 
going for and break them down to a set of 
clear learning targets. This will be our road 
map to get your students from where they 
are now to where we want them to be.

I have so much content to cover in 
this unit. I just don’t know that I have 
time for learning targets, too.

I understand that there is a lot of content 
your students need to know. Let’s also think 
about the type of thinking we want them to 
be doing around the content and create a set 
of targets that addresses both components 
of their learning. 

Our district already has learning 
targets. Can’t we just use those? 

Let’s use the targets we already have as a 
starting point. It’s helpful to review what’s 
there and decide if they align with what 
we are trying to accomplish. We may even 
unpack them further or add in something 
that’s missing. They will guide us throughout 
the coaching cycle, so we want to be sure 
they are just right.

provided facts, and included an ending. He even demonstrated the abil-
ity to use capital letters, periods, and correctly spell common words. As 
she reflected back on the coaching cycle, Lori said, “Having the learning 
targets really helped me see what we were going to be doing with the 
kids, and they kept us all on track. And they did better than they have 
ever done as writers.” We’d argue that much of their success was based 
on having clear, student-friendly learning targets to work toward.

TOOLS AND TECHNIQUES

Troubleshooting Learning Targets

It can take some time for teachers to get used to using learning targets as 
part of a coaching cycle. In the past, coaching often focused squarely on what 
we want teachers to do differently in their classrooms, so moving the conver-
sation to student outcomes may be a bit of a shift. The language in Figure 2.6 
provides a clear purpose and rationale for using this coaching move.




