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Student-Centered Coaching: The Moves

Consider Learning Targets as Compared to Rubrics

If you have been accustomed to using rubrics, you may be wondering 
how they relate to learning targets. You may even question whether you 
need learning targets if you have a well-designed rubric already in place. 
These are good points to consider. Rubrics and learning targets are not 
mutually exclusive. Both provide ways for teachers and students to assess 
their work. Both, when done well, outline a clear set of criteria for what it 
looks like to meet a certain level of accomplishment. The main difference 
is that rubrics are often designed to assess a project or product, whereas 
learning targets are about naming the learning and thinking we are asking 
students to do. Learning targets also focus our attention on what profi-
ciency looks like. Taken one at a time, the targets show us what it looks like 
to meet the short-term objective, usually over one to three class periods. As 
a collection, they show us the success criteria of the bigger goal.

During a recent coaching cycle, Katey and Mary Beth were focusing 
on analyzing the role of a key figure within the Civil Rights movement. 
The students would create a research project as the culminating perfor-
mance assessment for Mary Beth’s eighth graders. Since they wanted to 
track progress on the learning targets throughout the unit and have a way 
to assess the paper, they created a rubric that would accomplish both of 
these things.

As you read Figure 2.3, you’ll notice that Katey and Mary Beth’s start-
ing point was identifying the learning targets. Next they moved on to 

Figure 2.3  Self-Evaluation Rubric From a Civil Rights Writing Project

Goal: Students will analyze the role of a key figure within the Civil Rights Movement.

Learning Target Exemplary Accomplished Not Yet

I can identify the ways 
in which my person 
gained power or 
affected social change 
in America.

•• Describe the dream of my person.
•• Describe specific actions taken 

by my person in the Civil Rights 
Movement.

•• Give specific examples of the 
methods my person used to affect 
change or gain power.

I can analyze the 
reasons why my 
person chose a certain 
method of social 
change (violence, 
nonviolence, etc.).

•• Identify the influences that led my 
person to choose certain methods 
of social change (family, mentors, 
life experiences, etc.).

•• Analyze how these influences 
affected the actions of my person.
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think about how the students would reach the targets. This was developed 
as the instruction unfolded. This way the students could build their 
understanding of what it would take to reach the learning targets one step 
at a time.

The ultimate goal was for each student to reach the accomplished level, 
yet if the students (or teacher) believed they had either exceeded the 
expectation or fallen short, they could use the space in the empty boxes to 
indicate how they think they demonstrated the learning target. This pro-
vided students with clearly defined and rigorous expectations and some 
flexibility and openness regarding how they might tackle the project.

LESSONS FROM THE FIELD

It was Lori’s fifth year of teaching first- and second-grade students 
with autism in a self-contained classroom. She came to teaching after 
spending many years working with children with developmental dis-
abilities in other areas, like vocational and life-skills training. Not 
having gone through a traditional educator-training program, Lori 
felt that there were some gaps in her teaching skills, particularly in 

Learning Target Exemplary Accomplished Not Yet

I can evaluate the 
effectiveness of how 
my person gained 
power or affected 
social change.

•• Provide specific examples of how 
my person’s actions affected his 
or her dream.

•• Evaluate specific actions to 
determine if they were successes 
or failures.

•• Describe my person’s legacy: 
What did he or she leave behind? 
How did he or she affect society?

I can express my 
thinking in the form of 
a research paper.

•• Organize my paper around the 
central and supporting ideas of 
my research.

•• Write in a way that is clear and 
easy for the reader to understand.

•• Cite evidence that supports my 
claims.

•• Use appropriate spelling and 
conventions.

(Continued)
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