
31CHAPTER 2: Using Learning Targets 
  •

was this: “Students will know and understand common properties, 
forms, and changes in matter and energy,” and they created a list of 
learning targets that included the following:

•• I can compare and contrast physical and chemical changes.
•• I can demonstrate the physical and chemical methods used to sepa-

rate mixtures that are based on the properties of the substances.
•• I can determine the atomic number and mass number of isotopes.
•• I can calculate the average atomic mass of an element.

Sue came to their planning session with a test from the textbook that 
she figured they could use to pre-assess the students. But when they com-
pared Sue’s test questions with the learning targets, they found several 
mismatches between what they identified the students needed to know 
and be able to do and what the test was asking of them. So they went 
through each question and decided whether or not it fit with the learning 
targets. First, they deleted questions that were outside the scope of their 
targets. Then they created new questions related to targets that were not 
initially covered in the test. This rich process caused them to look carefully 
at each question and really think about its purpose. Had they not been 
equipped with a clear set of learning targets, the mismatch probably 
wouldn’t have come to light until they found themselves with a pile of data 
that didn’t tell them what they really wanted to know. This was such a 
powerful learning experience for both Sue and Ian, and from then on, Sue 
never gave an assessment without aligning it to the learning targets first.

Sue and Ian were lucky to have the ability to revise her assessment. 
Oftentimes, teachers are required to use district assessments and aren’t 
afforded such flexibility. When this is the case it’s helpful to switch around 
the process—instead of aligning the assessment to the targets, we need to 
be sure that our targets cover everything that is to be assessed. Then we 
can always add on any targets that aren’t addressed in the district test and 
assess those separately.

Figure 2.2  Language Stems for Unpacking Standards

•• What do we want the students to know and be able to do?
•• What do we want the students to understand?
•• What do we mean when we say the students will understand . . . ?
•• How might the students demonstrate understanding?
•• How can we be sure that we are thinking beyond lessons and activities?
•• If we are unsure, it can be helpful to refer to the standard.
•• Can you tell us more about what you are thinking?




