
SMALLIES

(TEACH ONCE,  
THEN REINFORCE 
CONSISTENTLY.)

BIGGIES

(TEACH, MODEL,  
AND REINFORCE ON AN 

ONGOING BASIS.)

•• Stretching in phys ed

•• Tuning your instrument in band

•• Writing your name on your paper

•• Coming into the classroom and 
getting started with the warm-up

•• Sharpening your pencil

•• Coming to class prepared

•• Minimizing distractions

•• Improving handwriting

•• Speaking audibly

•• Entering and exiting the room 
with consideration for others

•• Leaving your space like you 
found it (or better)

•• Submitting an assignment when 
you finish it

•• Shooting a free throw in phys ed

•• Staying organized

•• Prioritizing

•• Asking questions when confused 
(or even knowing how to know 
when you are confused)

•• Collaborating with classmates

•• Managing your time

•• Thinking before you speak

•• Reading independently

•• Communicating effectively

•• Working as a team

•• Holding yourself accountable

•• Studying effectively

•• Identifying confusion and asking 
questions

•• Taking risks

•• Receiving feedback effectively

Step 2: For each item on your list, brainstorm some or all of  the 

following:

 • A sequence of  steps for completing the behavior effectively

 • A list of  pointers for completing the behavior effectively

 • A list of  examples and nonexamples you could use, curate, or 

create to help students clearly conceive of  what it does and 

doesn’t look like to complete the behavior

 • Method(s) you could use for reinforcing the behavior over 

time (be biased toward simplicity here; see my Skull and 

Crossbones example on page 189)

 • The winsome and sure apologetic (Strategy 4) for this 

behavior; in other words, how could you answer your students’ 

questions about why they have to learn something?
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