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in several ways: “What if I am capable of good work? Will she expect it of 
me all the time? What if I tried and couldn’t do this well again?” Another 
student may want to keep expectations low just to avoid working hard.

Still another possibility is that by challenging the student to think about 
why he succeeded, the teacher may be throwing him into social jeopardy. 
Segments of peer culture in schools are built around not doing academic work 
and dumping on school. To become a student and be seen as trying hard 
could be interpreted as a rejection of one’s peer group. This syndrome may 
occur in certain environments for students of color, where striving in school 
settings gets interpreted as “acting white” (Fordham & Ogbu, 1986). A teacher 
who seizes opportunities like the student doing unexpectedly well on a test 
needs to be ready to support the student through the thinking and the possi-
ble perceived risks: “Well, you think about it, and when you come in tomor-
row, I’m going to ask you again why you think you did so well.” Whether or 
not the student has a response tomorrow, the hope is that he will start think-
ing about the possibility that he is capable of higher performance than he’d 
imagined and weighing the risks and rewards of trying hard. It is also a time 
for the teacher to devise strategies for how to work with him to provide sup-
port and scaffolds while he proves to himself that he has what it takes.

7. POSITIVE FRAMING OF RE-TEACHING

The very fact that we organize for in-class re-teaching of small groups of 
students who didn’t get it the first time around is an expression of high 
expectations teaching. We wouldn’t go to the trouble if we didn’t want the 
kids in the group to master the concept or the skill. But what we say when 
we call up the group can embed that message of our positive desire and 
our faith in them, or the opposite.

Watch Zach Herrmann and listen for the language  
of high and positive expectations in the way he frames  
the re-teach.

http://rbteach.com/products-resources/video/ 
differentiation-my-favorite-part

Video 3.6

The choice of language embeds so many messages implicitly.

“This is my favorite part . . . where we actually get what we need.”
“Favorite part” signals his desire and his pleasure in making sure every stu-

dent understands and can do the problems. “Get what we need” implies that 
there’s a gap somewhere that is going to be filled now.”


