
40 High Expectations Teaching

I 
t is through daily interactions in everyday classroom life that we

•• convince students that “smart is something they can get,”
•• show them how, and
•• get them to want to.

Let us begin to show the specifics of how one does that, illustrated 
with video examples of teachers committed to this path.

There are a number of arenas of classroom life in which we communi-
cate these three critical messages. An “arena” is a regularly recurring event, 
scene, or setting—like what we do when a student answers a question. The 
arenas in the following section are all ones in which we operate verbally.

1. CALLING ON STUDENTS

Pygmalion in the Classroom—Eliminate Unconscious Bias

If you observe me teaching, what are the patterns you might observe in 
how I call on students and interact with them?

The notion that teachers communicate their impressions to students 
about their academic ability through subtle and indirect messages is not 
new. Many years ago, based on a landmark study, researchers Rosenthal 
and Jacobson (1968) wrote the famous Pygmalion in the Classroom. It caused 
quite a stir. They even were invited to make an appearance on the Today 
show to share their findings.

Their study called attention to ways in which teacher perceptions of 
student ability result in differential treatment of students and have a posi-
tive or negative impact on their inclusion in classroom discourse and ulti-
mately their performance in academics. Teachers were given falsified 
records of students’ IQ scores: High-performing students might be repre-
sented as having high, average, or low IQs, and low performers as having 
high, average, or low IQs. And that information, rather than the students’ 
actual IQs, influenced how teachers dealt with their students and how the 
students actually achieved.

Watch Richard Rosenthal describing the study.

https://www.youtube.com/watch?v=hTghEXKNj7g

Video 3.1


