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himself) to demonstrate how students gain partial credit on a question 
even if they could not finish it. He was reaching out to other students to 
come to tutoring, not just waiting for them to show up. He invited students 
to lunchtime tutoring during the week before the exam, and many came.

I had wanted to work with CW because her demeanor had signaled 
“challenge.” However, she was far easier to engage on a rational level that 
I had expected, so some of the strategies that worked with her would need 
modification for another student. For example, the external motivation, a 
graduation requirement, was quite compelling. Learning a set of skills had 
a big payoff. CW had recognized the value, but not her own potential. 
Once she saw that she could pass, she became motivated. CW was mature 
enough to do her own cost-benefit analysis and commit to success. Still, 
without Mr. D showing her a valid reason for her own commitment, she 
might never have invested in studying.

As a result of our investment in CW, the whole class benefited, and that 
is probably the intended result. Thinking about helping one student makes 
us see things from his or her perspective, which in turn provides a road 
map to issues others may have. Raising one student’s expectations for her-
self helped to raise the teacher’s expectations for the whole class and 
increased his subsequent disappointment that they did not all “make it.” 
When grades were posted, many “jaded” and “uninterested” students 
squealed with delight and did pirouettes down the hall to let everyone 
know they had passed. What affected me most was that several failing stu-
dents told me they had been stupid not to take advantage of all the help Mr. 
D had offered them. “I saw other kids in the class who did the work and 
they passed. I want to pass, too. I know I am going to do better this time.”

Mr. D said that he was happy that we worked on this project; his 
increased optimism about student potential made him more interested in 
student understanding rather than in just “covering the curriculum.” We 
both agreed that the next time around we would try more classroom strat-
egies to get an even better result.
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