
around her even though she knows more, perhaps even failed and has to repeat a 
class in which she has learned the content. She is even more resistant to the rules 
this year than last year—she is justifiably frustrated that she has to sit through and 
demonstrate, again, knowledge of content she already knows. Perhaps her teacher 
wonders what Isabel’s previous teacher did to make Isabel so resistant to the subject, 
a subject in which Isabel shows capacity. Because of inconsistent grading practices, 
teachers receive misplaced students from other teachers—students who aren’t ready 
for a course or who already know enough to move on and become behavior  
problems—and can become more distrustful, even suspicious and disdainful, of their 
fellow educators, accusing them of having the wrong expectations, of being “too 
easy” or “too hard.”

The data from a survey of teachers at one school is common and symptomatic of 
what grading variance does to a professional community:
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Nearly each teacher at the school agrees that the grades she assigns accurately 
signify a student’s readiness for promotion, but approximately 50 percent of the 
teachers at the same school disagree that their colleagues’ grades accurately reflect 

Question 1: The grade that a  
student receives in my class is an 
accurate reflection of how academically 
prepared the student is for  
success in the next grade level of  
that subject.

Question 2: The grade that a student 
receives in my subject area the year prior 
to my teaching them (assuming they were 
enrolled in our school or district) is an 
accurate reflection of how academically 
prepared the student is for my class.
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