
One teacher’s students shouldn’t learn different material or be less prepared for the 
next grade than another teacher’s students. Fortunately, based on her classroom visits 
and other data, Mallory found that although teachers approached their work in 
ways that reflected their individual backgrounds and personalities, students’ learning 
experiences were generally consistent across classrooms. Students in the same course 
taught by two different teachers—such as Ms. Thompson’s and Ms. Richardson’s 
sixth-grade English classes—were learning the same skills, reading the same books 
and essays, getting the same homework, receiving similar support, and taking the 
same tests. Mallory was confident that regardless of their sixth-grade teacher, stu-
dents would be similarly prepared for seventh-grade English.

Since teachers were aligned with what and how they were teaching, and because 
the school didn’t track students or create unbalanced classes where one sixth-grade 
English class would be stronger than the others, Mallory reasoned that by all 
accounts the performance of students should be comparable across teachers of the 
same course. In other words, the rate of As, Bs, Cs, Ds, and Fs in any course should 
be relatively similar for each teacher of that course. But that wasn’t happening. 
Strange things were showing up in the data.

Take, for example, her school’s sixth-grade math and English classes, each taught by 
three different teachers:

3%

27%

70%

2%

18%

44%

22%

14%

11%

8%

20%

18%

43%

0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

100%

Teacher 1 Teacher 2 Teacher 3

Math 6 Teachers’ Grade Distribution

A B C D F

GradinG for Equityxvi




