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3.	 Numbers in the margin to indicate a sequence of points 
made by the author in development of an argument.

4.	 Circling of key words or phrases to serve much the same 
function as underlining.

5.	 Writing in the margin, or at the top or bottom of the page, 
to record questions (and perhaps answers) that a passage 
raises in your mind (pp. 49–50).

See Figure 1.1 for a classroom poster for annotation and Figure 1.2 
for a sample of a student’s annotation.

•	 Collaborative Conversations About the Text. Students 
should interact with their peers and their teachers using academic 
language and argumentation skills as they discuss the text. In other 
words, when students read hard texts individually and independently 
and then answer questions, we do not define this as close reading. 
Students have to be interacting with others in such a way as to facilitate 
one another’s understanding of the text.

•	 Text-Dependent Questions. The majority 
of questions that are discussed during close reading 
require that students provide evidence from the 
text as part of their responses. The questions are not 
limited to recall but rather focus on various aspects 
of the text, including its structure, what it means, 
and what logical inferences can be drawn from it. 
As with many other aspects of close reading, the 
text-dependent questions serve as a scaffold for stu­
dents. Teachers can ask questions strategically to 
focus student attention on specific aspects of the 
text that are challenging or confusing.

These salient features of close reading provide the 
scaffolds students need to understand the text. 
In addition, the way in which the lesson unfolds 
provides a scaffold for students. Close reading is 
not one-and-done reading. Rather, it is purposeful, 
careful, and thoughtful. As we have noted before, 
complex texts do not often give up their meaning  

Figure 1.1  Common Annotation Marks




