
159CHAPTER NINE | HOW WE USE HINTS AND EXTENSIONS IN A THINKING CLASSROOM

increase in challenge. Once the group has finished teaching, I may 
ask them to create a new task for that group. Creating is the most 
difficult mode of engagement, as it requires the group to not only 
see the didactics of the situation, but also the pedagogical needs and 
affordances of the next task.

The goal of building 
thinking classrooms is 
not to find engaging 
tasks for students to 
think about. The goal 

of thinking classrooms 
is to build engaged 

students that are willing 
to think about any task.

Figure 9.9 Modes of engagement that increase challenge.

My research showed that this sequence of modes of engagement—
doing, justifying, explaining, teaching, creating—not only increases 
challenge, but does so in a way that can continue to engage, or 
reengage, even the strongest group. It also explains why students often 
have a difficult time explaining their thinking—we are asking them 
to go straight from doing to explaining. We need to first ask them to 
justify their thinking.

The bottom line with all of this is that the goal 
of building thinking classrooms is not to find 
engaging tasks for students to think about. The 
goal of thinking classrooms is to build engaged 
students that are willing to think about any task. 
We achieve this through using thinking tasks 
(Chapter 1), visibly random groups (Chapter 2), 
and vertical non-permanent surfaces (Chapter 3); 
defronting the room (Chapter  4); answering only 
keep-thinking questions (Chapter  5); giving tasks 
verbally, early, with the students clustered around 
(Chapter 6); giving check-your-understanding 
questions (Chapter 7); and mobilizing the knowledge in the room 
(Chapter 8). Once we have this, we can point the thinking classroom 
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