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Teacher Hmmm . . . Why don’t you look at how that group 
[teacher points at Group 3] has organized their data? 
That might help.

Teacher What’s going on? You guys are just standing here.

Group We’re done. What’s next?

Teacher Why don’t you ask the group next to you? [Teacher 
points at Group 8 on their right.] They seem to be 
working on something different.

These types of moves were seen much less frequently in the 
classrooms where students put up their hands often. In those settings 
the teacher was much more likely to suggest using a table or give the 
next question, respectively.

These deflective moves became something we began 
to experiment with. Working with teachers from 
kindergarten to Grade 12, we began to have teachers 
direct students to other groups whenever they were 
stuck or in need of a new question. In short, rather than 
being the source of knowledge in the room, teachers 
were working to mobilize the knowledge already in the 
room. That is, they were being deliberately less helpful. 
This proved to be extremely effective at getting students 
to seize the autonomy they had been given and begin 
to use it to keep themselves moving forward. After the first two-week 
cycle, we were seeing huge improvements in this regard, and after a 
second two-week cycle classrooms were, for the most part, functioning 
the way we wanted—fewer hands in the air and more passive and active 
interaction between groups.

Rather than being the 
source of knowledge 
in the room, teachers 

were working 
to mobilize the 

knowledge already 
in the room.

Figure 8.2 Students actively and passively interact between groups to further their learning.
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