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This is not to say that you cannot talk to your students about them doing 
their check-their-understanding questions. This turned out to be very 
important—but also very risky. The discourse around this, as it turns 
out, needs to be focused on check-your-understanding questions as an 
opportunity to learn from their mistakes (without risk), to check their 
understanding, and, above else, is for them and only them. We need to 
drop any references to words like practice—which invokes mimicking 
behavior—and assignments—which invokes a sense that it is for a mark.

Another change in practice was that answers needed to be provided at 
the same time as the questions were given. If check-your-understanding 
questions were truly to be seen as a way for students to check their 
understanding, they needed something to check against—they needed 
answers to see if their understanding was correct. Fully worked out 
solutions can also be provided, but not right away. We learned that 
when students see these before they have done the questions, some 
mistake their understanding of the worked solution for an ability to do 
the questions on their own and choose not to do them.

So, the questions may be the same as what we previously gave as 
“homework.” But to make doing them a thinking activity, everything 
around them changes—what we call it, how we talk about it, the 
autonomy students have to do it, and our openness to the fact that 
students may not do some or all of the questions. And when these 
changes occur, the doing of check-your-understanding questions 
becomes a thinking activity (see Figure 7.3).

Figure 7.3 Students doing check-your-understanding questions at lunch.
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