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information allows teachers to make instructional decisions such that their impact is 

increased. A few examples are in order.

Let’s say that the teacher collected and analyzed some writing from students and that 

these analyses revealed that the vast majority of the class failed to include evidence for 

their claims. As a result, the teacher may decide to record some additional asynchro-

nous demonstration lessons that students could view as needed. As part of the video 

lesson, the teacher let students know that she was doing this based on her review of 

student papers. In addition, this teacher may plan some additional coaching sessions 

for her students so that she can prompt their thinking. In each coaching session, she 

reviewed the reason for the lesson, noting that there was a gap in the learning that they 

were going to work on. Over time, the teacher will probably ask students to complete 

additional practice.

As another example, consider the teacher who in the chat saw that students were con-

fused. When he asked them for a hand signal, they indicated little understanding. In this 

case, he let them know that he would review the learning intention and success criteria 

and then reexplain (demonstrate) the lesson before asking students again if they had a 

better sense of what they were learning. After doing so, he asked students if his deci-

sion was useful in helping them understand.
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Source: Adapted from Fisher, D., Frey, N., & Hattie, J. (2020). The distance learning playbook, grades 
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