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The shape and size consideration also influences what can be done with the assess-

ment. The practice of engaging in high-quality assessments should not stop once the 

teacher has assigned something to students. If students complete an assessment for 

a grade, chances are they will not engage in any self-reevaluation once they receive 

their assessment back. Figure 3 contains three definitions that are used at Edmonton 

Catholic Schools to define types of assessment (Assessment for, as, and of learning). 

These definitions, first advanced as part of the Assessment Reform Group in the United 

Kingdom, can serve as consideration when creating assessments. Considering the sim-

ple question, What will I do with the assessment information? can serve as a guidepost 

for both students and teachers. 
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USES OF ASSESSMENT

IF STUDENTS 
COMPLETE AN 

ASSESSMENT FOR 
A GRADE, CHANCES 

ARE THEY WILL NOT 
ENGAGE IN ANY SELF-
REEVALUATION ONCE 
THEY RECEIVE THEIR 
ASSESSMENT BACK.  

Despite the common language to the contrary, there is no “formative assessment” 

and there is no “summative assessment.” This false dichotomy has been problematic. 

Essentially, any assessment could be used formatively or summatively. Some are better 

for one or the other, but a teacher could use a letter recognition test summatively and 

state test scores formatively. This dichotomy has prevented educators from thinking 

about all of the information they have and using that information as evaluators, specif-

ically evaluators of their impact on students’ learning. In the final section of this book, 

we’ll focus on evaluative thinking and the use of assessments for that purpose. Thus, 

we cannot make a simple list of tools that are used for, as, and of learning. Our point 

is that the purpose should be clear before choosing the size and type of assessment.

Choosing an assessment size before an assessment type is important. Knowing how 

much time you want students to spend on the assessment and what you, and your 

students, will do with the assessment impacts the types of assessments you can use. 

Careful consideration of the size of assessment provides you the opportunity to mon-

itor and adjust based on learners’ progress. In other words, assessment size and the 

use of the data that follows, allows for appropriate scaffolds for success. In distance 

Source: Edmonton Catholic Schools. AP 360 document.

•  Assessment for learning: The process involving ongoing, frequent, and purposeful 
exchange of information between students and teachers about student progress 
toward clearly specific learning goals, for the purpose of improving learning and 
informing instruction; formative assessment includes opportunities for students 
to practice and demonstrate their understanding and skills prior to summative 
assessment.

• Assessment as learning: Engaging students in a process of setting criteria, using 
self-assessment against establish criteria, and goal setting, through the design 
and modelling of metacognitive strategies.

•   Assessment of learning: Assessment experience is designed to collect information 

about learning and make judgments about student performance and achievement 

at the end of a period instruction; maybe in the form of a grade, descriptors on a 

rubric or level of achievement.


