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I completely understand this reaction. I too struggle to keep all 

the batons in the air and instinctively push back against adding 

one more thing into my head or into my day. But I also know 

that I don’t want the feedback that I spent many painstaking 

hours providing to be largely forgotten and that when students 

don’t absorb my feedback, I waste untold hours trying to reteach 

concepts I’d already covered. Luckily, there is a third way, one 

that gets students to revisit and dive deeper into feedback in 

ways that, far from adding to the teacher’s load, actually take 

some work off of their plates: the Feedback Cycle (see Figure 3.3). 

When we get our students engaging in this cycle, they can’t help 

but revisit our words four, five, six, or more times, maximizing 

the impact of our lessons and meaning that at times we can give 

less feedback and still get better results. Here is what each stage 

of it looks like in my classroom.

setting Goals for Improvement

The Feedback Cycle begins with thoughtful goal-setting, which Angela 

Duckworth (2016) argues in Grit is what separates those who accomplish good 

things from those who accomplish great things in nearly any field. Duckworth 

asserts that those who start any new step or phase in the pursuit of a much 

larger goal—such as becoming a champion swimmer or a world-class violinist—

by identifying their most significant problem areas and then creating targeted 

goals aimed at fixing those problem areas vastly outperform those who don’t 

over time because “one by one, these subtle refinements add up to dazzling 

mastery” (p. 123).

The same principle can and should apply to writing instruction. When students 

actively engage in assessing their own writing and create thoughtful and delib-

erate goals, the result is indeed dazzling, largely because the goals students set 

require them to revisit feedback they have previously received from their teach-

ers, peers, and self—something even the most committed students rarely do in 

the day-to-day bustle of the school year. When one views this through the lens 

of the Forgetting Curve, these moments of revisiting previous feedback will lead 

to more lessons from that feedback learned and learned deeper. Further, we as 

teachers don’t have to do anything to get this increased impact but prompt the 

students to make goals. Once again, no additional papers need go home with us.
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FIGURE 3.3 • The Feedback Cycle




