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feedback will be largely ineffective and inefficient, with most of the hours you 

poured into it not translating into student learning.

I know this in part because during my first years in the classroom, I lived it. 

I only had my students look at my feedback to their writing once, and each 

successive round of student papers felt almost as if my feedback had never been 

given. Like some endless and highly frustrating Groundhog Day movie plot, my 

students made most of the same mistakes and I gave them most of the same 

responses over and over and over.

I’ve learned from the teachers I’ve talked with that this experience is hardly 

unique to me. In fact, frustration over student lack of attention and retention 

is nearly always one of the first subjects that comes up when I talk to teachers 

about giving feedback to student writing. At the same time, when I mention the 

Forgetting Curve—which argues that we need to revisit something more than 

once to truly learn it—as a potential culprit, the response I get is often a defen-

sive one: The effort and work required to provide feedback to 140, 150, 160, or 

more students are already too much. Adding more steps to feedback and more 

things to do in class is just too much to juggle for jugglers who already have so 

many batons in the air that they are eternally in danger of dropping one.

The Forgetting Curve
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FIGURE 3.2 • The Ebbinghaus Forgetting Curve, Multiple Revisits




