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Toward a Thinking 
Classroom

If you want to start valuing the day-to-day evidence 
of learning you are witnessing in your thinking 
classroom and/or you wish to start evaluating 
students in groups, then you are going to have to 
make a paradigm shift. What you want to do is 
not feasible within a point-gathering system. You 
are going to have to start using a data-gathering 
system to get there. Whether you are just now 
ready to make this paradigm shift, or you made 
it a long time ago, the next challenge is how to capture data from all 
these different sources and record it in such a way that observational 
data can be integrated with test data and group data can be integrated 
with individual data.

In essence, the question we are trying to answer is, How do we know 
where students are in their learning? This question, it turns out, is very 
similar to the question we answered in the previous chapter—How can 
we help students to know where they are and where they are going? And 
the answer, it turns out, is the same—we need to use an instrument 
that delineates the learning outcomes and differentiates between the 
complexity levels of any given task (see Figures 14.2 and 14.3).

If you want to start 
valuing day-to-day 

learning evidence or 
how students work in 
groups, you’ll have to 

make a paradigm shift.

Figure 14.2 Instrument for recording student data on a repeating 
patterns unit.
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