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Cursory observations in the classrooms when 
rubrics like the one in Figure 12.1 were in use 
revealed that students didn’t look at the feedback 
the rubrics were providing. In one lesson I 
was observing, 75% of students spent less than 
10  seconds looking at the rubric when it was 
returned to them. The rest of the students spent 
less than one minute looking at the feedback. 
Irrespective of how much time was spent grading student work, and 
irrespective of how carefully teachers highlighted comments on the 
rubric to match what they were seeing in the student work, most 
students were not looking at, never mind attending to, the feedback. 
The messages were being delivered—they just weren’t being received. 
Therefore, these rubrics were having little impact on student behavior. 
And we wanted rubrics that had impact.

So, we began a process of successive designing, 
modifying, and testing various rubrics. Our goal 
was simple—find a rubric that could be used to 
increase thinking behaviors such as perseverance, 
collaboration, and willingness to take risks. What 
emerged from this research was a rubric that 
looked very different from the one in Figure 12.1 
(see Figure 12.2).
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Figure 12.2 Collaboration rubric.

• closed to others’ ideas

• disrespectful of others

• actively excluding

• hogging the marker

• discouraging

• open to others’ ideas

• respectful of others

• actively inclusive

• sharing the marker

• encouraging
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