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within the circle except for the Black student, the White context or White  
cultural backdrop is neutralized or made invisible, and all dark dots, by virtue of 
their color contrast, stick out or are hypervisible. This same racial phenomenon 
can be witnessed in the experience of other students of color and indigenous 
student groups.

Figure 11.1 One Black Student

Rather than simply representing an empty circle, this space actually  
comprises a plethora of white dots—or White students and adults. But their 
Whiteness is only made apparent by the Black dot—or the student of color or 
indigenous student. When several students of color are grouped together amid the 
larger number of White people, they become even more noticeable and may even 
threaten the White dots’ sense of entitlement to the entire space. As described in 
the book “Why Are All the Black Kids Sitting Together in the Cafeteria?” by Beverly 
Tatum (1997), Black students grouped together become hypervisible and draw 
disproportionate attention to themselves, as illustrated in Figure 11.2.

When only the associations of Black, Brown, Asian, or Indigenous students 
are recognized or scrutinized, the larger group of White students is left invisible 
in terms of color, culture, and consciousness. This is not to say that we do not 
notice the White students’ presence; rather, their color, culture, and conscious-
ness are viewed as normal and appropriate. Thus, these factors are not scruti-
nized or examined.

To authentically understand and address the needs of the students of color, 
the White students and their culture must also be acknowledged or made visible, 
as shown in Figure 11.3. Only then can we recognize the ways in which White 
culture impacts the educational experience of students of color and indigenous 
students.


