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These scripts are similar in that they begin by asking a question about 
prior knowledge, then they ask a question that is an extension of that 
prior knowledge, and they ask students to do something without 
telling them how. And, as such, they require students to think, not 
only in general, but also about particular curriculum. It turns out that 
almost any curriculum tasks can be turned from a mimicking task to 
a thinking task by following this same formulation—begin by asking 
a question that is review of prior knowledge; then ask a question that 
is an extension of that prior knowledge.

In my research, I compared three types of lessons (Figure 1.2).

Figure 1.2 Three types of lessons.

There were big differences between how students performed in 
these types of lessons. Although the first two lesson types were 
both designed around tasks to get students to think, the lesson that 
was designed around non-curricular tasks (Type 1) got many more 
students to think than the lesson scripted to get students to think 
about curriculum (Type 2). Simply turning a standard curricular task 
into a thinking task was not enough to get all the students thinking.

Similarly, whereas the second and third types of lessons are both built 
around curriculum tasks, the lesson where direct instruction was 
used (Type 3) allowed more students to successfully complete the 
task at hand. This is not surprising, as mimicking can be an effective 
strategy that may allow students to be successful in the short term. 
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