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Goddard, 2002; Knobloch, 2007). 
Advanced teacher influence 
involves teachers assuming spe-
cific leadership roles and, along 
with that, the power to make 
decisions on school-wide issues. 
Lewis (2009) suggested that “with 
more opportunity to participate in school decision-making, teams build 
more mastery experiences in this type of decision making and experience 
social persuasion through colleagues’ feedback” (p. 72).

Many leading educational experts, including Hargreaves and Fullan 
(2012), advocate for increasing teachers’ power to make decisions on 
issues related to school improvement as part of an effective change strat-
egy. When teachers are entrusted with the responsibility to make impor-
tant decisions, they not only form a strong sense of collective efficacy, 
but they also feel empowered as well. When teachers’ voices count in 
regard to designing curriculum, assessment, and professional learning, 
efficacy increases.

At Riverdale High School, the principal made room for teachers to take on 
leadership roles. One way was by providing them the opportunity to decide 
how to address students’ concerns. After learning about a survey that 
allowed students to give input on school improvement issues, a teacher took 
the lead in organizing the administration of the survey and forming a team 
that would analyze the results and determine next steps. The survey explored 
topics such as student engagement, emotional health, physical health, safe 
schools, and risky behaviors. After learning that only 43% of students felt a 
sense of belonging at the school, the teachers determined that there was a 
need to ensure that more students felt valued and accepted by their peers 
and teachers.

Although the principal found it difficult at times not to interfere with the 
teachers’ decisions, she provided them with autonomy and access to a budget 

Figure 3.1  Six Enabling Conditions for Collective Teacher Efficacy

1.	 Advanced teacher influence
2.	 Goal consensus
3.	 Teachers’ knowledge about one another’s work
4.	 Cohesive staff
5.	 Responsiveness of leadership
6.	 Effective systems of intervention 

Ross, Hogaboam-Gray, and Gray (2004) 
found a “reciprocal relationship between 
teacher ownership of school processes 
and collective teacher efficacy” (p. 180).




