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 Table 6.3  Conversation Protocol Topics to Enhance Instruction for ELs

(Continued)

Categories Subareas

 1. Use of Teaching Strategies Lesson structure

Questions

Examples

Teaching aids

Group learning

Reinforcement

 2. Engagement Learner attention

Learner background knowledge and life experiences

Learner interest

 3. Lesson Content Clearly identified concepts

Clear distinction between concepts and illustrations

Appropriate level of complexity

Alignment to standards

 4. Classroom Management Variety of control techniques

• Positive and negative
• Verbal and nonverbal

Efficiency of class administration

Use of students in administrative tasks

 5. Trial-and-Error Learning Appreciation of mistakes

Openness to student correction

Sufficient repetition

 6. Classroom Environment Joy

Order

Best use of facility

 7. Language Skills Clear pronunciation

Appropriate vocabulary level

Effective communication

 8. Assessment Formative assessment

Progress monitoring

Benchmark assessments

Differentiated assessment practices

Adaptations and modification of summative assessments
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WHEN DO COLLABORATIVE TEAMS MEET?

According to Nancy Love and her colleagues (2008), teaching can be divided into three parts— 
lesson planning, delivery, and personal reflection. However, time for planning and reflection, as a 
part of ongoing practices with colleagues, is minimally scheduled into the school day. Administrators 
and other stakeholders view student–teacher contact time to be the key for increased academic 
success among pupils and believe “if teachers are not in front of students, they are not doing their 
job” (Love, 2008, p. 42). Yet, a growing number of research studies indicating positive relationships 
between teacher collaboration and increased student achievement (Goddard, Goddard, Kim, & 
Miller, 2015; Killion, 2015) are beginning to lay the foundation for a change of attitude toward 
collaborative practices.

In our own discussions with a variety of educators, teachers frequently report that the regular 
school day is the best time to collaborate with their fellow teachers and that their teaching schedules 
should reflect formal opportunities to work together. ELD/ELL teachers throughout the United 
States have shared with us that they conduct most of their planning with classroom teachers  
informally—in the hallway, in the classroom when children are engaged in an activity, while micro-
waving their lunch in the teacher’s lounge, or waiting to use the restroom. They also reveal that when 
they have had formal opportunities to collaborate, their efforts have resulted in more successful les-
son delivery and higher student achievement in a variety of classroom settings for English learners.

Finding Time During the School Day

Although there may be obstacles that challenge teachers who are interested in exchanging ideas, 
coordinating their instruction, developing co-teaching lessons for ELs, and so on, the most pressing 
one is a lack of time to implement ongoing plans for collaboration. When there is no set time for 
collegial conversations, these discussions may occur at the end of the school day when some faculty 
meetings are scheduled. Not only are teachers tired from their day’s work, but agendas for these 
meetings may not include planning time for teachers. Not having planned time during the school 
day can soon quell teacher enthusiasm for coordinated or co-taught instruction and prevent the 
development of routines, settings, resources, and strategies to benefit ELs. Table 6.4 suggests ways 
to facilitate scheduled time for collaborative teams to meet.

Categories Subareas

 9. Evaluation Modification in lessons based on real-time experience

Awareness of learners’ success or failure

Assistance to students in need

Interventions

10. Administrative Issues Record keeping
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Adapted from Allen, D. W., & LeBlanc, A. C. (2005). Collaborative peer coaching that improves instruction: The 2 + 2 performance 
appraisal model (pp. 76–77). Thousand Oaks, CA: Corwin. 


