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 Table 4.10  Model 6: Two Groups: One Reteaches, One Teaches Alternative Information

Advantages Challenges

It is ideal for differentiating. You may need more than two groups.

It is flexible—only students who need reteaching or 
reinforcement will get it.

It is challenging to stagger the reteaching with the 
enrichment to stay at the same pace.

It provides enrichment for a higher level. Students may quickly differentiate between “smart 
students” and “others.”

7. Multiple Groups: Two Monitor/Teach

This multiple-group format allows all or most students to work in either heterogeneous or homog-
enous groups, with selected students grouped for specific, skills-based instruction. This model can 
be particularly effective in language arts at the elementary level, when students with specific read-
ing difficulties require specific and intensive small-group instruction or at the middle school level 
when students participate in literature circles or inquiry circles. Science or computer labs may also 
easily lend themselves to such instruction. It is also conducive to learning centers or learning sta-
tions, where students rotate from center to center (in the elementary classroom) or from station to 
station (in the secondary classroom) while two teachers monitor the learning.

 Table 4.11  Model 7: Multiple Groups: Two Monitor/Teach

Advantages Challenges

There is total engagement due to movement. Students may be distracted or confused.

More individualized attention is offered. Students can get off task.

 Figure 4.8  What Does Model 6 Look Like?
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Advantages Challenges

There is increased student participation and 
engagement.

Grouping can result in a division within the class.

Segregation

LabelingCo-teachers can cover more of the curriculum if the 
jigsaw technique is used.

It lends itself to multicultural interaction.

There is extensive opportunity for peer learning. It demands a lot of preplanning and organization.

What Is Unique About Co-Teaching for ELs?

During any of the preceding co-teaching configurations, the partnering teachers will share the 
responsibility for planning instruction, implementing the lessons, and assessing student perfor-
mance and outcome. In a co-taught classroom, ELs learn general-education content along with 
their monolingual peers. When learning groups remain heterogeneous, ELs have the opportunity 
to work with students who have various academic capabilities and English language fluency. This 
is in contrast to remedial or ELD/ELL pull-out programs, in which ELs are either grouped with 
youngsters who are below grade-level readers and writers or have limited English language 
proficiency.

ELs have unique needs. An ELD/ELL program should enhance students’ understanding of 
English while they are learning classroom content as well as offer English-proficient peers to serve 
as language models. In our view, these are some of the basic ingredients of a successful co-teaching 
model. Within a general-education classroom, an ELD/ELL teacher can demonstrate strategies 
during a co-taught lesson, and the classroom teacher can continue to use the same strategies with 
ELs when the specialist is no longer present. Very often, the exchange of ideas between both teach-
ers allows for more risk taking and the use of innovative strategies on the part of each teacher to 
benefit all students in the classroom.

 Figure 4.9  What Does Model 7 Look Like?
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