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A page reference followed by (table) indicates a table; followed by (figure) indi-
cates an illustrated figure.
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determining what the client wants 

to achieve during, 106–107
explaining the process during, 106
when the client reports the present 

scale number is the highest 
ever, 110–112

when the client reports the scale 
number was higher in the 
past, 108–110

writing the message, 112–113
Accepting ownership intervention

description and use of, 57–58, 61
Pedro’s case study on first session, 

98–99
African American clients, 11
Altarriba, J., 10
American School Counselor 

Association, 3, 142, 164
American work ethic, 14
Assessment of  further counseling 

need
subsequent session component  

of, 127–128
subsequent session flow chart on, 

130 (figure)
subsequent session note sheet on, 

131 (figure)
Assumptions

1: focusing on success leads to 
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exceptions, 15–16

3: small changes have a ripple 
effect, 16

4: clients know themselves best, 17
5: positive goals are more  

effective, 17
Aviles, R.M.D., 10
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moving up the scale intervention 

from the, 63–64
scaling techniques for measuring, 

62–63
Bauer, L. M., 10
“Because” statements, 59
Behavior change

assumption on the ripple effect of  
making small, 16

clients who give “Yes, but” reasons 
for not making, 149–150

clients who make excuses for why 
they can’t or won’t, 149

compliments on, 69–71, 74–75
EARS’ amplifying component 

investigating ripple effect of, 
121–122

reciprocity notion of, 41–43
when clients want others to, 

31–32, 41–43
See also Symptoms

Berg, I. K., 7, 11, 12, 13, 121, 143
Biafora, F. A., Jr., 10
Biever, J., 12
Blackwell, A., 154
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Bridging statements
on client tasks, 75, 84–85
description and use of, 71, 84
Emily’s story on using puppets to 

create message with, 155–156
practice exercise on writing, 104

Bruce, M. A., 12
Bryant, L., 152

Campbell, P. R., 10
Case studies

of  abbreviated SFBC session,  
113–117

dealing with a reluctant client, 
138–140

first session in mental health 
setting, 85, 88–89

first session in school setting, 
89–103

using the miracle question, 45–48
subsequent session in mental 

health setting, 129, 132–133
subsequent sessions in school 

setting, 133–135
Caucasian clients, research on SFBC 

effectiveness with, 11
Cavitt, M., 2, 158
Change. See Behavior change
Cheerleading

client reports higher scale number 
in the past and, 109, 110

EARS’ reinforcing component or, 122
examples of  and using because, 

59–60
for illustrating instances of  success, 

59, 82
for mandated students, 146
Pedro’s first session case study on, 

91, 95, 97–98, 100–101
solution-focused classroom 

counseling, 164
solution-focused group  

counseling, 160
supporting and encouraging clients’ 

success with, 58–60, 61
when the client reports the present 

number is the highest ever, 111
See also Compliments

Chibbaro, J. S., 157
Choice of  words

description of  goals using the 
clients’ own, 44, 45 (table)

using the students’ own, 28–29
Classroom solution-focused 

counseling
five-session plan for, 161–164
results of  the, 164
successful adaptation for elementary 

school students, 160–164
Clemons, D., 12
Client resources

accepting ownership intervention, 
57–58, 61

cheerleading, 58–60, 61
mindmapping, 56–57, 61

Client responses
eight categories of  positive goal 

development, 27–37
“I am always this way,” 148
“I don’t care,” 27, 36 (table)–37
“I don’t know,” 27, 35–36 (table), 

56–57
“I want others to change,”  

27, 31–32, 41–43
making excuses, 149
to miracle question, 38–43
“Why am I this way?,” 148
“Yes, but,” 149–150

Client stories
Derek, 19–20
Emily, 154–156
James, 20–21
Jason, 156
Kasey, 177–192
Laura and Becky, 66–67
Lisa, 156
Maria, 54, 75–76
Mike, 138–140
Pedro’s first session, 89–103
Pedro's later sessions, 133–135
Rudy, 19
Tiffany, 21

Clients
assuming the positive nature of  

goals set by, 17
complimenting the, 69–71, 74–75
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constructing a message for the, 
65–76

cultural differences and diverse 
populations of, 10–11

determining highest scale number 
they have ever been, 108–112

determining what they would like 
to achieve, 106–107

effectiveness of  SFBC for working 
with, 8–10, 12–13

an elementary school student’s 
drawing of  her miracle, 68,  
69 (figure)

empowering them through 
recognition of  their resources, 
56–61

“I am” statements made by, 18
jargon or choice of  words used by 

the, 28–29, 44, 45 (table)
preparing them for the SFBC 

model, 11–12
SFBC focus on strengths instead of  

deficits, 2, 6
when they want others to change, 

31–32
working with mandated or 

involuntary, 143–147
working with reluctant, 137–150
See also Interventions; School 

counselor-client exchanges
Closed-ended questions, 53–54
Compliments

bridging statements connecting 
tasks with, 71, 75

client reports on higher scale 
number in the past and  
giving, 109

Emily’s story using puppets to 
create message of, 155–156

included as part of  your message, 
69–71, 74–75, 84

listening for strengths and 
solutions that you can, 69–70

message inclusion of, 69–71, 74
practice exercise on writing, 104
solution-focused classroom 

counseling, 164
See also Cheerleading

Concluding session statements
of  initial session with a message, 

65–76
for mandated students, 147
See also Messages

Cook, J. B., 12
Corcoran, J., 13
Core rules

1: “If  it ain’t broke, don’t fix it,” 13
2: “Once you know what works, do 

more of  it,” 13–14
3: “If  it doesn’t work, don’t do it 

again. Do something 
different,” 14

Counseling
comparing SFBC model to other 

approaches, 7–9, 11
cultural differences and resistance 

to, 10, 11
development of  solution-focused, 

6–7
past events focus of  traditional, 21
See also School counselors; 

Solution-focused brief  
counseling (SFBC) model

Cultural differences
resistance to counseling due to,  

10, 11
the SFBC model and issues of, 

10–11
Customers

clients who come as visitors instead 
of, 6

empathizing with reluctant clients 
to turn them into, 141

helping involuntary clients to 
become, 137–142

De Shazer, S., 6, 7, 13, 18, 37–38
Death or loss, 148
DeJong, P., 11, 12, 143
Depression

clients who claim they are 
“always,” 148

de Shazer’s therapeutic findings on 
state of, 6–7

Derek’s story, 19–20
Detailing goals, 34–35
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Detailing intervention
cheerleading used with, 59
client reports higher scale  

number in the past  
and, 109–110

description of, 28
to develop positive goal from 

client’s symptom, 33
to develop positive goal for 

mandated students, 145
to handle nonspecific responses to 

miracle question, 38–40
for mandated students, 146
to modify harmful goals, 35
to modify unrealistic goals, 34
Pedro’s first session case study 

with, 91, 93, 96, 97–98, 99
redirecting negative goals to 

positive goals using, 30
to reframe pattern of  wanting 

others to change, 32
strategies for implementing goal, 

28–29
for what else questions, 43–44
used for what and how questions, 

44–45
when the client reports the present 

number is the highest  
ever, 111

Difficult situations
clients who are dealing with death 

or loss, 148
clients who are only interested in 

“Why am I this way?”, 148
clients who claim they are  

“always” sad, worried, or 
depressed, 148

clients who give “Yes, but”  
responses, 149–150

clients who make excuses for why 
they can’t or won’t make 
changes, 149

Disciplinary action
as increasing client resistance in 

counseling, 142
mandated counseling in lieu of, 

142–147

EARS process
ask “What’s better?” using the, 

120–125
as Elicit, Amplify, Reinforce,  

Start over, 119
flow chart showing, 130 (figure)
followed up by scaling, 126
note sheet for second and 

subsequent SFBC sessions, 
131 (figure)

to solicit and reinforce in 
subsequent sessions, 120

Eliason, G. T., 12
Emily’s story, 154–156
Empathy, 141
Empowerment

accepting ownership intervention 
for, 57–58, 61

cheerleading for, 58–60, 61
mindmapping for, 56–57, 61

Estrada, J., 38
Etiology, 19
Exceptions to the problem

assumption that there are always 
identifiable, 15–16

classroom counseling using SFBC 
methods identifying, 163

identifying past successes or 
exceptions for mandated 
students, 146–147

Explaining the process
during abbreviated SFBC  

session, 106
during first session, 26–27, 79–80

Fifth classroom counseling  
session, 164

First session
asking the miracle question during 

the, 25, 37–43, 45–48, 49
classroom solution-focused 

counseling, 161–162
components of  the, 79–85
concluding with a message,  

65–76
developing a positive goal during 

the, 27–37
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establishing rapport and explaining 
process during, 26–27, 79–80

flow chart example for the,  
85, 86 (figure)

handling expression of  negative 
goals during, 29–30

initiating with mandated students, 
143–144

Maria’s first session message to and 
from counselor, 75

note sheet for, 85, 87 (figure)
solution-focused group counseling 

example of, 158–159
See also School counselor-client 

exchanges; Sessions
First session case studies

from a health care setting,  
85, 88–89

from a school setting, 89–103
First session components

step 1: client’s goal for  
counseling, 80

step 2: the miracle question, 81–82
step 3: instances of  success, 82
step 4: scaling 0 to 10, 83–84
step 5: the message, 84–85

Flagging the minefield
description of, 64–65
Pedro’s first session case study 

with, 102–103
subsequent session flow chart on, 

130 (figure)
subsequent session note sheet on, 

131 (figure)
Florida Gulf  Coast University, 164
Flow charts

abbreviated session, 114 (figure)
initial SFBC session, 86 (figure)
second and subsequent session, 

128–129, 130 (figure)
tracking your SFBC process  

using, 85
Fourth classroom counseling session, 

163–164
Franklin, C., 12, 13
Frels, R. K., 157
Future events focus, 20–21

Garner, N. E., 12
Garza, Y., 157
George, E., 8
Gerard, P. A., 10
Gingerich, W. J., 7
Ginter, E. J., 10
Goal setting

detailing process of,  
28–29, 30

for mandated students,  
145–146

miracle question used for,  
25, 37–43, 45–48

overview of, 44–48
questions to help clients with, 

35–37
what else questions asked for, 

43–44
Goals

bridging statements  
connecting compliments  
and tasks for completing,  
71, 75

detailing, 34–35
establish client’s counseling, 80
establish for mandated students, 

145–146
harmful, 27, 34–35
miracle question for establishing 

well-developed, 25, 37–43, 
45–48, 81–82

negative, 27, 29–30
Pedro’s case study on identifying 

the, 90
positive, 17, 26–30
turning difficult situations into 

workable, 148–150
unrealistic, 27, 33–34
what else questions asked about 

additional, 43–44
what and how questions about, 

44–45
Group counseling

example 1: using solution-focused, 
158–160

example 2: using  
solution-focused, 160



218       BRIEF COUNSELING THAT WORKS

Guerrero, M. P., 10
Guided imagery

the miracle question used for,  
25, 37–43

solution-focused, 172
Guiding concepts

1: you get more of  what you pay 
attention to, 17–18

2: avoid problem analysis,  
18–19

3: be efficient with your 
interventions, 19–20

4: focus on the present and future, 
20–21

5: focus on actions rather than 
insights, 21

Guterman, J. T., 12, 51

Harmful goals, 27, 34–35
Hatch, T., 3
Holcomb-McCoy, C. C., 10
Holland-Cundiff, L., 152
Homework assignments. See Tasks  

(or homework assignments)
Hopson, L., 12
Horwarth, H. B., 10
Hosford, R. I., 15
How goal-related questions,  

44–45
Hulette, J., 3, 4

“I am always this way”  
responses, 148

“I am” statements, 18
“I don’t care” responses, to positive 

goal development process,  
27, 36–37

“I don’t know” responses
mindmapping and, 56–57
to positive goal development 

process, 27, 35–36 (table)
“I want others to change” responses

to the miracle question, 41–43
as positive goal development,  

27, 31–32
Identifying the goal

miracle question for, 25, 37–43, 
45–48, 81–82

Pedro’s first session case study, 90

“If  you did know” intervention, 
facilitating mindmapping by 
using, 56–57

Impossible (or improbable) responses, 
40–41

Initial session. See First session
Instances of  success intervention

cheerleading for illustrating,  
59, 82

client reports higher scale number 
in the past and, 109

clients’ language as key to  
spotting, 53

discovering unrecognized solutions 
and, 52–56

Emily’s story on using puppets to 
identify, 155

as first session component, 82
for mandated students, 146, 147
Maria’s story on her, 54
microscoping to prompt clients' 

recall, 55–56
miracle question for preparing for 

the, 37
Pedro’s first session case study,  

97, 100
when the client reports the present 

number is the highest  
ever, 111

when questions to uncover, 54
Interventions

be efficient with your, 19–20
introduction to accepting 

ownership, 57–58, 61
introduction to cheerleading, 

58–60, 61
introduction to detailing, 28, 

32–35, 38–40, 43–45
introduction to flagging the 

minefield, 64–65
introduction to “If  you did know,” 

56–57
introduction to instances of  

success, 52–59, 61
introduction to mindmapping, 

56–57, 61
introduction to moving up the 

scale intervention, 63–64
introduction to scaling, 61–64
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microscoping, 55–56, 146
“They’re wrong, you’re right” 

technique, 140–141
See also Clients; School counselor-

client exchanges; specific 
intervention

Involuntary clients
how to initiate a meeting with, 

143–144
issues to consider when counseling, 

142–143
recommended changes in SFBC 

sequence for, 143–147
Iveson, C., 8

Jackson, E., 4–5, 61–62, 65, 88,  
132, 133

James’s story, 20–21
Jargon

description of  goal using client’s 
own, 44, 45 (table)

speaking to client using their own, 
28–29

speaking to mandated students using 
their own language or, 146

Jason’s story, 156
Journal of  Counseling and  

Development, 10

Kaffenberger, C. J., 12
Kasey session transcript, 177–192
Kelly, M. S., 13
Khalili, S., 12
Kim, J. S., 12, 13
Kral, R., 9, 105, 107

LaFountain, R. M., 12
Language

description of  goal using client’s 
own, 44, 45 (table)

speaking to client using their own 
jargon or, 28–29

speaking to mandated students 
using their own jargon or, 146

spotting instances of  success 
through clients’, 53

Latino clients, 11
Laura and Becky’s story, 66–67
Lisa’s story, 156

Littrell, J. M., 12
Loss or death, 148

McBrayer, M. H., 157
McKinney, K., 67, 85, 113
Making excuses, 149
Malia, J. A., 12
Mandated client SFBC sequence

1: identifying the problem,  
144–145

2: forming a goal, 145–146
3: identifying past successes or 

exceptions to the problem, 
146–147

4: concluding the meeting, 147
Mandated clients

how to initiate a meeting with, 
143–144

issues to consider when counseling, 
142–143

recommended changes in SFBC 
sequence for, 143–147

Maria’s story
on her instances of  success, 54
on her message to and from 

counselor, 75–76
Mental health setting

first session from, 85, 88–89
subsequent session from,  

129, 132–133
Mental rehearsal, 37, 81
Message

abbreviated SFBC session,  
112–113

bridging statements,  
71, 75, 84–85

as first session component, 84–85
importance of  constructing for the 

client, 65
including compliments as part of  

your, 69–71, 74–75, 84
Laura’s story on power of  a, 66–67
of  Maria and her counselor, 75–76
multiple purposes of  the, 66
using notes to construct a, 67–69
practice exercise on writing a, 

103–104
subsequent session component of  

writing a, 128
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subsequent session flow chart on, 
130 (figure)

subsequent session from a mental 
health setting, 129, 132–133

subsequent session note sheet on, 
131 (figure)

on tasks or homework 
assignments, 72–76, 84–85

See also Concluding session 
statements; Sessions

Metcalf, L., 21
Microscoping intervention

description and function of, 55–56
for mandated students, 146

Mike’s story, 138–140
Miller, S., 7, 13
Mindmapping

cheerleading used for, 59
description of, 56
empowerment through, 56–57, 61
“If  you did know” responses to 

facilitate, 56–57
Pedro’s first session case study 

with, 101
Miracle question

case study on establishing goals 
using the, 45–48

classroom counseling using SFBC 
methods, 162

de Shazer’s development of  the, 
37–38

description of, 25
examples of  how to frame the, 81
as first session component, 81–82
Mental rehearsal triggered by the, 

37, 81
Pedro’s case study with  

hypothetical, 91
practice exercise on  

experiencing, 49
preparing for instances of  success 

identification using the, 37
three purposes of  the, 37
what else questions follow-up to the, 

43–44, 82
Miracle question responses

“I want others to change,” 41–43
impossible or improbable, 40–41
nonspecific, 38–40

Miracles
Emily’s story on using puppets to 

achieve SFBC, 154–155
notes from client interview  

on her, 73
Pedro’s first session case study on 

reviewing for instances of  
success, 100

student drawing of  her,  
68, 69 (figure)

Molnar, A., 6
Moore, K., 12
Morrell, G., 15
Moss, C. S., 15
Motivation for resolving problems, 

165–166
Moving up the scale intervention

client reports on higher scale 
number in the past and,  
109, 110

description of, 63–64
Pedro’s first session case  

study with, 102
when the client reports the 

 present number is the highest 
ever, 111

See also Scaling intervention
Murphy, J., 12

Negative goals
handling client’s expression of,  

27, 29
Pedro’s case study with reframing, 

90–91, 92, 96
See also Reframing negative goals

Newsome, W. S., 12
Nichols, D., 2, 160
Nims, D., 152
Nonspecific responses

to miracle question, 38–40
practice exercise on detailing a 

nonspecific goal, 48–49
Note sheets

abbreviated session,  
115 (figure)

description of, 85
initial session, 87 (figure)
second and subsequent sessions, 

128–129, 131 (figure)
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Notes
benefits of  taking, 67
constructing a client message 

using your, 67–69
an elementary school student’s 

drawing of  her miracle as part 
of, 68, 69 (figure)

Obstacles. See Flagging the minefield
O’Hanlon, W. H., 7
Osborn, C. J., 142

Parent–teacher solution-focused 
conferences

development of, 164–165
Part 1: briefly explore any problems 

or issues, 165
Part 2: refocus on motivations for 

resolving the problems,  
165–166

Part 3: explore solutions and/or 
use scaling, 166–171

Past events
as focus of  traditional  

counseling, 21
SFBC’s approach of  moving 

forward from, 20–21
Pedro case study

first session from school setting, 
89–103

subsequent sessions from school 
setting, 133–135

Peller, J. E., 7, 14, 27
Pelsma, D. M., 12
Petrosko, J., 12
Phelps, R. E., 10
Positive goal development

client concerns expressed as 
symptoms response to,  
27, 32–33

harmful goals response to,  
27, 34–35

“I don’t care” responses to, 
27, 36 (table)–37

“I don’t know” responses to,  
27, 35–36 (table)

for mandated students, 145–146
negative goal response to, 27, 

29–30

positive goal response to, 27–29
unrealistic goals response to,  

27, 33–34
when clients want others to change 

response to, 27, 31–32
Positive goals

assumption on effectiveness  
of, 17

eight categories of  client responses 
to developing, 27–37

for mandated students, 145–146
questions to help clients set,  

35–37
reframing negative goals as, 

29–30, 90–91, 92, 94–95, 
96, 145

Practice exercises
detailing a nonspecific goal, 48–49
experiencing the miracle  

question, 49
identifying solutions, 77
practice writing a message,  

103–104
practicing the process with an 

actual case, 104
problem-focused questions, 22–23
solution-focused questions, 23
See also School counselor-client 

exchanges
Present events, focusing on, 20–21
“Problem talk,” 15
Problem-focused questions, 22–23
Problems

assumption that there are 
identifiable exceptions to 
every, 15–16

avoid analysis of, 18–19
classroom counseling using SFBC 

methods identifying 
exceptions to, 163

clients’ language indicating 
instances of  success 
exceptions to the, 53

etiology (description) of, 19
identifying for mandated students, 

144–146
identifying past successes or 

exceptions for mandated 
students, 146–147
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parent—teacher solution-focused 
conferences exploration of, 
165–166

questions to ask for shifting to 
solutions from, 22–23

Productive habits, 56
Puppets

collaboration of  parents and 
teachers as key element of  
using, 154

Emily’s story on SFBC use of,  
154–156

helping young children to express 
themselves, 152

Jason’s story on SFBC use of, 156
Lisa’s story on SFBC use of, 156

Questions
addressing clients’ statements on 

changing behavior of  others, 
31–32

clients only interested in “Why am 
I this way?,” 148

closed-ended, 53–54
to help clients set goals, 35–37
to help reluctant clients become 

more receptive, 138
miracle, 25, 37–43, 45–48,  

49, 81–82
problem-focused, 22–23
reciprocal relationship, 38–40,  

42, 60, 81–82, 92, 93, 94, 
97, 109, 110, 111

reverse reciprocal relationship, 
42–43, 60, 109, 110,  
111, 112

for scaling for measuring baseline, 
62–63

solution-focused, 23
what else, 43–44, 82, 92, 93–94, 

95, 96
what and how about goals, 44–45
“What’s better?,” 112, 116,  

119, 120–125, 121–125, 
130 (figure), 131 (figure)

when, 54–55, 63–64
to yield more realistic goals, 40–41
See also School counselor-client 

exchanges

Rapport, establishing during the first 
session, 26–27, 79–80

Ratner, H., 8, 12, 26
Reciprocal relationship questions

cheerleading used with, 60
client reports higher scale number 

in the past and,  
109, 110

developing positive goal for 
mandated students, 145

examples of  exchanges using, 
39–40, 42

first session use of, 81–82
for handling nonspecific  

responses to miracle  
question, 38–40

Pedro’s case study with,  
92, 93, 94, 97

reverse, 42–43
when the client reports the  

present number is the highest 
ever, 111

Reciprocity of  behavior change, 
41–43

Referral form, 152, 153 (figure)
Reframing difficult situations

clients who are dealing with death 
or loss, 148

clients who are only interested in 
“Why am I this way?,” 148

clients who claim they are  
“always” sad, worried, or 
depressed, 148

clients who give “Yes, but” 
responses, 149–150

clients who make excuses for why 
they can’t or won’t make 
changes, 149

Reframing negative goals
to develop positive goal for 

mandated students, 145
example of, 27, 29
Pedro’s first session case study 

with, 90–91, 92, 94–95, 96
See also Negative goals

Reluctant clients
case study on dealing with a,  

138–140
empathize with the, 141
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mandated for counseling in lieu of  
disciplinary action, 142–147

questions to help them become 
more receptive, 138

recommended alternations of   
SFBC process when working 
with, 143

“taking their side” approach to,  
140–141

turning difficult situations into 
workable goals, 148–150

when SFBC hasn’t worked with a, 
141–142

Responses. See Client responses
Reverse reciprocal relationship 

questions
cheerleading used with, 60
client reports higher scale number 

in the past and,  
109, 110

miracle question worded as,  
42–43

when the client reports the present 
number is the highest ever, 
111, 112

Robinson, T. L., 10
Rudy’s story, 19

Saadatzaade, R., 12
Sabella, R., 12, 164–165
Sadness, 148
San Diego State University, 38
Sand trays, 157–158
Scaling intervention

abbreviated SFBC session 0 to 10, 
107–112

abbreviated SFBC session case 
study, 113–117

classroom counseling using SFBC 
methods, 162, 163

client reports highest scale number 
in the past, 108–110

Emily’s story on using puppets  
for, 155

first session 0 to 10, 83–84
for measuring baseline, 62–63
message on outcome of, 73–74
parent-teacher solution-focused 

conferences use of, 166–171

Pedro’s first session case  
study with, 102

quantifying clients’ progress  
using the, 61–62

ratings that indicate no 
improvement or a decline, 127

ratings that show  
improvement, 126

solution-focused group counseling 
members asked to rate 
themselves, 159

subsequent session component of, 
125–127

subsequent session flow chart on, 
130 (figure)

subsequent session note sheet on, 
131 (figure)

when the client reports the present 
number is the highest ever, 
110–112

See also Moving up the scale 
intervention

Scarmado, M., 12
School counselor-client exchanges

accepting ownership intervention, 
57–58

asking the miracle question and 
client responses, 37–43

avoid closed-ended questions as 
part of, 53–54

“because” lead-in used  
during, 59

case study on dealing with a 
reluctant client, 138–140

on client’s highest scale number in 
the past, 108–110

for communicating cheerleading, 
58–60

concluding initial session with a 
message, 65–76

constructing a message for the 
client, 65–76

detailing used in, 28–30, 33–35, 
43–45

for developing a positive goal, 
27–37

establishing rapport and  
explaining the process, 
26–27, 79–80



224       BRIEF COUNSELING THAT WORKS

for flagging the minefield by 
identifying and overcoming 
obstacles, 64–65

microscoping strategy used in, 
55–56

questions to help clients set goals, 
35–37
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