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determine students’ motivation in math and science to learn. In our adaptation, 

this instrument can help you gauge teachers’ motivation for continuous 

improvement of distance learning. 
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I know that I can learn to be an 
effective distance learning educator.

I believe that I can be a success 
teaching at a distance.

I think my class is important.

I value my class and what it offers 
students.

I think my class is useful for students.

My preparation for distance learning 
classes takes too much time.

Because of the other things that I do, 
I don’t have time to put into my class.

I am unable to put in the time needed 
to prepare well.

I have to give up too much to teach 
from a distance well.

This adapted survey has not been validated, but it has been used in a number 

of schools to provide leaders with data about teacher expectations, values, and 

costs. It helps leaders allocate their time and efforts to support teachers and 

maintain the collective efficacy of their teams. You could modify this tool and ask 

about the value, expectations, and costs of being part of team as well. 

Mindframe 4

I am a change agent and I believe all  
teachers and students can improve.
Effective school leaders work together with others to effect 

change. The collective efficacy of any group is powered by 

trust and relationships. Efficacious groups seek out feedback 

and provide feedback to one another. Importantly, they resolve 

conflicts, make decisions and adapt based on their results. 

But the collective efficacy of a school staff is undermined 

ESSENTIAL QUESTION: How can I 

serve as an agent of change and 

not simply try to change everything 

myself?

YOUR GOAL: Build the professional 

capital of others as you lead in 

distance learning.




