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McNulty, E. J., 65–66
Mehrabian, A., 16
Microteaching, 51–52, 52–54 (figure)
Midles, R., 20
Mindframes, 92–93
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Omnibus T-scale, 18, 19 (table)
Openness, 15
Optimus Performance, 108

Pacing, 83
Paraphrasing, 113
Parent education and support, 59–61
Pausing, 113
Paying attention to self and others, 114

Peer collaboration, 83–85
Pérez, L., 6
Personalized learning, 55–56, 56 (figure)
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