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High-interest books, 91 (figure), 92
High plains book awards, 96 (figure)
Historical information, 21
How People Learn: Brain, Mind, 

Experience, and School, 25
How the Grinch Stole Christmas!  

(Dr. Seuss), 103
Hundred Dresses, The (Estes), 112

Ideas and contexts, creativity,  
122 (figure)

Identification
of relevant texts, 95, 97
strategy, students, 13

Independent learning, 164–165
instructional framework, 

164–165
Independent reading, 70
Indigenous voices A, 96 (figure)
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Rapid automatized naming  
(RAN), 39

Rate of automaticity, fluency, 41
Readability texts, 136

quantitative measures, 136–137, 
138 (figure)
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Tequila Worm, The (Canales), 

114–115
Text-based discussion, 72–74

language frames for,  
83–84 (figure)

Text complexities, 22, 27
Text features and graphic elements, 

148 (figure)
Text predictions, 11–12
Text rendering experience (TRE), 

87–88
protocol, 88 (figure)

Texts
activism and protest, 104
complexity, 139–151
as instruction tools, 135–136
purpose and meaning, 144
readability, 136–139
structure of, 144–147
as tools, 135–136
variables, 1

Textual relevance, 93–99
Theater-style script, 43
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