
INDEX

Agarwal, Smita, 144, 145
Agreements. See Class agreements; Initial 
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distance learning context and, 142–143
feedback-assessment link and, 141, 144
formative assessments and, 6, 46, 141, 

150–153
isolated measure of point in time and, 141
scoring rubrics/success criteria and, 6
self-assessment for, 159
summative assessments and, 85, 141, 
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Self-assessments
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Australian bushfires, 164
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Behavioral engagement, 99
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mindframes of Visible Learning and, 45–46
teaching/learning philosophy  

statement and, 27
See also Dispositions
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See also Self-care strategies

Competence. See Teacher competence
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crisis mode, leveraging lessons learned 

from, 162, 164–166
Hurricane Katrina, resilience after, 162, 163
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123 (figure)
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Direct instruction technique, 122, 124, 125
Disadvantaged students, 36–37, 86
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mindframes of Visible Learning and, 45–46
See also Beliefs

Distance learning, 1
accessibility considerations and, 36–38
assignment submission, procedures for, 

35–36
asynchronous distance learning, 32
blended distance learning and, 1
cameras, issues with, 33, 99
capacity building for, 2
classroom management plans  

for, 25–27
difficult-to-reach students, enhanced 

teacher attention to, 55–56
disadvantaged students and, 36–37, 86
effect size of, 4, 6
engagement, functions vs. tools of, 102,  

103 (figure)
evidence-based practices and, 2, 8
frequently asked questions (FAQs) page 

and, 38
full distance learning and, 1–2
fully distance degree granting  

institutions and, 1
historic distance learning  

enrollments and, 1
increased amount of, 1, 2
initial experience with, 11
instructional methods, importance of, 6
learning tools, evaluation/selection of, 

107–108, 104, 106 (figure)
materials retrieval, procedures for, 35
microphones, switching off, 99
purposeful/intentional distance  

learning and, 2
QR code reader app and, 1
routines, disruption of, 10
signals, use of, 35
student engagement, faculty  

responsibility and, 1
students with disabilities, supports for, 

36–37, 86
synchronous distance learning, 

expectations for, 32–34
time element in, 137
Universal Design for Learning  

and, 36–37, 86
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Engagement; Equity needs;  
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class week; Initial distance class; 
Lesson planning; Pandemic teaching; 
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selection; Technology; Visible Learning

Distance learning log, 90, 91 (figure), 168
Dynamism, 72

enthusiasm, communication of, 72, 73
feedback from colleagues,  

solicitation of, 72
improved dynamism, strategies for, 72
instructional materials, selection of, 73–74
passion for content, rekindling of, 72, 73
passion in class, demonstration of, 72
Passion Inventory and, 72, 73 (figure)
professional appearance and, 72, 73
relevance of lessons, examination of, 72
student interest, capturing of, 72
See also Teacher credibility

Elliott, J. K., 20
Elliott, K. W., 20
Elwell, L., 40
Engagement, 99

achievement gap/engagement gap and, 99
behavioral engagement and, 99, 101
boredom, effect size of, 96, 99
cognitive engagement and, 99–100, 101
conditions for engaged learning and, 

103–104, 105
continuum of, 100, 100 (figure)
distance learning tools, evaluation/

selection of, 103 (figure), 104,  
106 (figure), 107–108

emotional engagement and, 100, 101
functions vs. tools of, 102–103, 103 (figure)
historic model of, 99–100
instructional techniques/curricular design 

approaches and, 101, 103–104
scheduling, consistency/predictability in, 

111–112, 113 (figure)
self-assessment for, 115
virtual learning sessions and, 99, 100, 107, 

111–114, 113 (figure)
See also Crisis learning experience; 

Distance learning; Immediacy; Lesson 
planning; Relevant learning; Task 
selection

Enthusiasm, 72, 73
See also Dynamism

Equity needs, 7
distance learning, enhanced capacity for, 8
diverse student needs,  

responsiveness to, 7–8
equity gains, sustainability of, 8
evidence-based instructional  

practices and, 8

instructional approaches, refinement of, 8
proactive supports, targeting of, 8
skills instruction/assessment, equity  

gaps and, 85
Ericsson, A., 138
Exit slips technique, 150–151, 153

Facilitation. See Coaching/facilitating
Faculty–student relationships, 45

acting your way into being and, 55
“chilly” classroom climate and, 54
communication effectiveness and, 48
critical thinking, encouragement of, 47, 50
difficult-to-reach students, enhanced 

teacher attention and, 55–56
discussion boards, active teacher 

participation in, 58
dynamic nature of, 49
elements of, 47, 50
empathy and, 47, 50
genuineness and, 47, 50
high-achieving students, differential 

teacher treatment of, 54
high-quality relationships, characteristics 

of, 47–49
humility, cultivation of, 49
low-achieving students, differential teacher 

treatment of, 54
mindframes of Visible Learning  

and, 45–46
mistakes as opportunities and, 48, 49
nondirectivity and, 47, 50
peer-to-peer relationships, influence on, 

52–53
“pop-up pedagogy,” use of, 59, 61
positive relationships, effect size of, 47
positive relationships, successful learning 

and, 45, 47, 48–49
random questioning method, application 

of, 57–58
safe space, assurance of, 48
self-assessment for, 61
struggle, positive/engaging activity  

of, 48, 49
student participation, facilitation of, 57–58
student rating of high-quality teaching, 

effect size of, 48
student-centered practices and, 48–49
students as individuals, appreciation  

of, 45, 48, 49
teacher judgment/will, importance  

of, 49, 51
touchpoint interactions with all students, 

increase in, 57–61
trust building and, 48–49, 54
unconditional positive regard and, 47, 50
virtual space, re-established relationships 

and, 49, 50
whole group/small group discussions,  

live sessions and, 58
See also Teacher credibility
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Feedback, 4
assessment-feedback link, 141, 144
checking for understanding and, 6
cognitive/motor skills, impact on, 147
colleagues, feedback from, 72
corrective feedback, 144
customized instruction and, 6
distance learning context and, 141–142, 143, 

148–149
effect size of, 144
formative assessments and, 141
general/nonspecific feedback, 144
high-information feedback, 144, 146
honest feedback and trust building, 68
“How am I going there?” question and, 

 145, 146
improved student performance  

and, 141, 144
intelligent tutoring systems and, 6, 148
intentional planning for, 46
interactive videos and, 148
in-the-moment feedback, 142
just-in-time/just-for-me information and, 145
learning, cumulative measure of, 141
mistakes as opportunities and, 48, 49, 145
motivational/behavioral outcomes, impact 

on, 147
peer-to-peer feedback, 94, 151
responsive feedback, 6, 46
self-assessment checklists and, 94
self-assessment for, 159
socioemotional links to, 145, 147
student feedback, acceptance of, 46, 

148–149
student self-feedback, 94, 151
teacher clarity about learning and, 6
“Where am I going?” question  

and, 144, 146
“Where will I go next?” question and,  

145, 146
writing skill development and, 94
See also Assessment; Grading process
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Figley, C. R., 20
Fisher, D., 66, 80, 102, 121, 135, 167, 168
Fitzpatrick, J., 59
Flow of learning, 86–88, 87 (figure)
Ford, Kara, 31
Formative evaluation, 6, 46, 141, 150

checking for understanding and, 150
distance learning context and, 150–153
effect size of, 150
exit slip technique and, 150–151, 153
homework/assignment completion and, 156
polling technique, student responses and, 

151–152, 153
power of, 150
practice testing and, 152–153
retelling/summarization technique and,  

151, 153
self-assessment for, 159

student learning, positive impact on, 150
See also Assessment; Feedback; 

Summative evaluation
Franklin, A. M., 135
Frey, N., 66, 80, 102, 121, 135, 167, 168

Gamoran, A., 133
Gayle, Michael, 136
Gonzalez, A., 36, 102
Good, T., 54
Google Docs, Sheets, and Slides, 127
Gordon, Rob, 164
Grading process, 141, 156

averaging multiple tasks and, 156, 157
competency-based grading systems and, 

156–157
compliance/behavior evaluation and, 156
distance learning context and, 142–143, 

156–157, 158
incompletes, awarding of, 157
mastery, measure of, 141, 156, 157
self-assessment for, 159
teacher-student relationship, undermining 

of, 156
See also Assessment; Feedback

Hackman, Angie, 156
Hall, R. M., 54
Harackiewicz, J. M., 96
Harrison, Teresa, 27
Hattie, J., 6, 45, 66, 80, 147, 167, 168
Haverlack, Daniel, 86
Hecht, C. A., 96
Hevener, Alice, 96
Higher education. See Crisis learning 

experience; Distance learning; 
Postsecondary education; Visible 
Learning

Hurricane Katrina, 162, 163

“I can” statements, 91, 93, 168
Immediacy, 75

accessibility/relatability of teachers  
and, 75

breakout rooms, teacher visits to, 75
closeness, general practices for, 75–76
description of, 75
knowing your students and, 75
small group instruction and, 76
student engagement/participation and, 

75–76
student learning, perceived  

importance of, 75
student names, use of, 75
supportive practices and, 76
teaching with urgency and, 75
time use, efficiency/effectiveness in, 75
See also Teacher credibility

Initial class week, 24
assignment submission, procedures  

for, 35–36
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class agreements, development of, 30–32
classroom management plan and, 25–27
distance learning, structures for, 24
frequently asked questions (FAQs)  

page and, 38
goals, planning for, 25
learning intentions/success criteria,  

daily/weekly schedules and, 35
materials retrieval, procedures for, 35
norms-class agreement linkage and, 30–32
norms, establishment of, 28–29, 30
office hours online, schedule for, 35
procedures/organizational structures, 

establishment of, 34–36
rituals/routines and, 24, 26
scheduling, clarity in, 34–35
self-assessment for, 43
signals, teaching/use of, 35
synchronous distance learning, 

expectations for, 32–34
website design, universal design principles 

and, 36–38
See also Initial distance class

Initial distance class, 39
greeting students and, 39
“otherness,” sense of, 40
personal information, sharing of, 40
personalized class space and, 39
silent interviews, use of, 40
student interests, relevant teaching/

learning and, 41–42
student names, learning/pronunciation  

of, 40
See also Distance learning; Initial class 

week
Instructional practices. See Crisis learning 

experience; Distance learning; 
Engagement; Initial class week; Initial 
distance class; Lesson planning; Task 
selection

Intelligent tutoring systems, 4, 6, 148
Interactive videos, 4, 6, 148
Interests, 41–42
Interpersonal relationships. See Class 

agreements; Faculty–student 
relationships; Norms

IRE (initiate/response/evaluate) cycle 
interaction, 133

Jigsaw technique, 3, 127, 129–130

Kiemer, K., 165
Klein, Thomas, 89, 93
Kyger, Mary, 63

Lapp, D., 121
Laptop computers, 4
Laumakis, Mark, 30
Learning intentions, 89

background knowledge, activation of, 
79–80

competencies, analysis of, 89
daily/weekly schedules and, 35
distance learning and, 89, 90
distance learning log and, 90,  

91 (figure), 168
flow of learning, decisions about, 89
guidance for, 89
individual students, content learning  

and, 90
reminders of, 89
sharing of, 90
success criteria, inclusion of, 90, 91 (figure)
task selection and, 89
teacher clarity in, 89–90
See also Crisis learning experience; Lesson 

planning; Relevant learning; Success 
criteria; Teacher clarity

Learning management system (LMS):
built-in tools in, 104
classroom management plan, sharing of, 27
distance learning tools, evaluation/

selection of, 104, 106 (figure), 107–108
feedback and, 142
productivity tools and, 107
recorded lessons and, 142
scheduling, clarity in, 34
website design, universal design principles 

and, 36–38
website landing page and, 37
website student page and, 37

Learning progression, 86–88, 87 (figure)
Lecture technique, 126
Leonard, Michel, 14, 16
Lesson planning, 117

book club framework example and, 117–118
coaching/facilitating practices and, 133–137
collaboration routines and, 127–132
demonstrations and, 118 (figure), 120–127
design decisions, instructional framework 

and, 118–120, 118 (figure)
direct instruction technique and,  

122, 124, 125
jigsaw technique and, 127, 129–130
learning goals/learning tasks,  

alignment of, 120
learning intentions/success criteria, focus 

on, 117–118, 120
lecture technique and, 126
metacognitive strategies and, 134
practice opportunities and, 137–138
prompts, types of, 133–134,  

134–135 (figure)
reciprocal teaching strategy and, 127,  

130–131, 131–132 (figure)
response card technique and, 133
self-assessment for, 139
share sessions technique and, 127
text rendering protocol and,  

127, 128–129
think-alongs technique and, 121–122,  

123 (figure)
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worked examples technique  
and, 124, 126

See also Assessment; Crisis learning 
experience; Distance learning; 
Engagement; Feedback; Grading 
process; Task selection

Lin, Kim, 117, 118
Lopez Elwell, C., 40

Marcos, Gabriel, 48
Marrs, S., 145
Masters, Shirley, 69, 70
Mehrabian, Albert, 75
Meissel, K., 165
Mentoring practices, 42, 45, 47, 49
Metacognitive strategies, 134
Mewborn, C., 145
Michaels, Susan, 152
Michelson, Shannon, 26
Mindframes. See Beliefs; Dispositions;  

Visible Learning
Mistakes as opportunities, 48, 49, 145
Muhonha, Lauren, 136

National Center for Education  
Statistics (NCES), 1

Natural disasters. See Crisis learning 
experience

Norms, 28
class agreements, linkage with, 30–32
collective classroom beliefs/values and, 28
distance learning norms planning sheet 

and, 29
formally stated norms, tool of, 28
interpersonal interactions, expectations 

for, 28
peer-to-peer distance learning norms,  

28, 28 (figure), 29
unstated norms, evolution of, 28
See also Class agreements; Initial class 

week
Nystrand, M., 133

Online learning. See Distance learning
Opening school. See Initial class week

Pandemic teaching, 1–2, 161
capacity building focus and, 2, 8
classroom practices, transfer of, 2
crisis teaching situation and, 2, 11
distance learning and, 2, 11
evidence-based practices and, 2, 8
independent study and, 2
purposeful/intentional distance  

learning and, 2, 8
traumas, lived experience of, 11–12
See also COVID-19 pandemic; Crisis 

learning experience; Distance 
learning; Visible Learning

Passion Inventory, 72, 73 (figure)
Peer-to-peer feedback, 94, 151

Peer-to-peer relationships, 52–53
Planning process. See Lesson planning
Polling technique, 151–152, 153
Polumbo, Scott, 42
Pool, R., 138
“Pop-up pedagogy,” 59, 61
Postsecondary education, 1

historic distance learning enrollments and, 1
pandemic teaching and, 1–2
See also Crisis learning experience; 

Distance learning; Equity needs; 
Pandemic teaching

Practice opportunities, 137
deliberate practice and, 137–138
formative practice testing and, 152–153
homework and, 156
mental representations, utility of, 138
spaced vs. mass practice, value of, 137
See also Lesson planning

Prinisky, S. J., 96
Problem-based learning, 3
Professional learning opportunities, 16–17, 109
Prompts, 133–134, 134–145 (figure)

QR code reader app, 1
Questioning protocol. See Coaching/

facilitating

Ralston, Steve, 82, 84
Randolph, J. J., 133
Random questioning method, 57–58
Readwright, Claudia, 14, 15
Reciprocal teaching strategy, 127, 130–131, 

131–132 (figure)
Rehabilitation Act of 1998, 36
Reichert, Melissa, 17
Relationships. See Class agreements; 

Faculty–student relationships; Norms
Relevant learning, 96

effect size of, 96
importance of, 96
low self-regulation students and, 96
personal association and, 96
personal identification and, 96
personal usefulness and, 96
student engagement and, 96–97
See also Learning intentions; Teacher clarity

Response card technique, 133
Retelling/summarization technique, 151, 153
Reynolds, David, 39
Richards, Carlos, 90, 91
Robertson, Ricky, 10
Romero, Vincent, 151
Rosenshine, B., 124

Sacerdote, B., 163
Sandler, B. R., 54
Scaffolding. See Coaching/facilitating;  

Lesson planning
Scheduling considerations, 34–35,  

111–114, 113 (figure)
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Scoring rubrics, 6
Self-assessments:

assessment/feedback/grading, 159
crisis learning experience, 166
engagement, 115
faculty–student relationships, 61
initial class week, 43
lesson planning, 139
self-care assessment, 22
teacher clarity, 97
teacher credibility, 77

Self-care strategies, 10
burnout, avoidance of, 10
colleagues, virtual community of, 17
comfort zone, expansion of, 15
compassion fatigue, cost of caring  

and, 20, 21 (figure)
emotional check-in, workday  

end and, 15
exercise, inclusion of, 15
gratitude quotient, growth of, 15
healthy behaviors, modeling of, 12
home ground rules, setting of, 13, 15
integrated prior knowledge/new learning, 

effect size of, 10
prior knowledge/experience, leveraging 

of, 10, 15
professional learning opportunities  

and, 16–17
routines, disruption of, 10
routines, establishment/maintenance  

of, 14–16
self-assessment for, 22
social and emotional learning, continuation 

of, 12, 15
social connection plan and, 17
socialization opportunities and, 16–17
stress management plan and, 18
traumas, embodiment of, 11–12
work–life balance, maintenance of, 16
workspace, arrangement of, 12–13, 15

Share sessions technique, 127
Shiekel, Louis, 12–13
Signals, 35
Smith, L. A., 130
Social and emotional learning, 12
South Australia Department for Education 

and Child Development, 109
Spears, S. G., 20
Start of school. See Initial class week
Stroop text example, 141–142
Success criteria, 6

checklists for, 93–94
daily/weekly schedules, provision of, 35
distance learning log and, 90,  

91 (figure), 168
effect size of, 91
exemplars and, 93, 94
“I can” statements, use of, 91, 93, 168
identification of, 91–95
modeling and, 93, 94

rubrics and, 93
standards/competencies analysis and, 95
teacher clarity and, 81, 82
See also Learning intentions; Lesson 

planning; Relevant learning;  
Teacher clarity

Summative evaluation, 85, 141, 154
authenticity, strategies for, 154, 155
competency-based grading model and, 157
distance learning context and, 154
final exams, cumulative knowledge/skills 

learned and, 154
self-assessment for, 159
test design, student needs and, 154
testing security, concerns about, 154–155
topic sets, checking understanding 

and, 154
See also Assessment; Formative evaluation

Synchronous distance learning, 32–34, 156
cameras, issues with, 33, 99
class meetings, preparation for, 33
close of class meeting, considerations 

for, 34
cultural practices and, 33
during class meeting, considerations  

for, 34
self-view, hiding of, 33
See also Distance learning; Initial class week

Task selection, 6, 99
achievement gap/engagement gap and, 99
asynchronous learning and, 111
boredom, effect size of, 96, 99
continuum of engagement and, 100,  

100 (figure)
disengaged students and, 99, 100 (figure)
distance learning tools, evaluation/

selection of, 103 (figure), 104, 106 
(figure), 107–108

engagement/deep learning, task design 
principles and, 109–110

engagement, functions vs. tools of,  
102, 103 (figure), 105

engagement, historic model of, 99–100
learning expectations, alignment  

with, 81, 103–104, 120
live sessions, discussion/interaction  

goal of, 111
scheduling considerations and,  

111–114, 113 (figure)
See also Engagement; Lesson planning

Taylor, Melanie, 94
Teacher clarity, 4, 6, 79

assessment design, learning  
expectations and, 81, 82

assessment of learning and, 80
background knowledge, activation  

of, 79–80
concepts/skills listing and, 84–85
effect size of, 80
examples/guided practice and, 80



expectations for learning and, 79, 80, 81, 
82–85

explanations, clarity in, 80
flow of learning/learning progression, 

planning template for, 86–88,  
87 (figure), 167

instructional materials, selection of, 82
learning intentions, creation of, 89–90,  

91 (figure), 92
organizational clarity and, 80
practices to create clarity and, 80
questions contributing to clarity and, 80, 82
relevant learning, importance of, 96–97
Scope of Course document and, 83
self-assessment for, 97
standards/competencies, expected student 

learning and, 82–85, 92
success criteria, understanding of, 81, 82, 

91–95
tasks/learning expectations,  

alignment of, 81
teaching/learning philosophy statement 

and, 27
Universal Design for Learning 

considerations and, 86
See also Teacher competence;  

Teacher credibility
Teacher competence, 69

consistent instructional strategies and, 70
distance learning tools, changes in, 69
expertise/accuracy, expectations of, 69
feedback, role of, 69–70
instruction delivery, coherence/

organization in, 69
learning routines, predictability of, 70
nonverbal behaviors, communicating 

competence and, 69
pace of learning experiences and, 69
variety in instructional strategies and, 70
See also Teacher clarity; Teacher credibility

Teacher credibility, 63
competence and, 69–71
decreased trust and, 67–68
definition/elements of, 66–76
distance learning/teaching and, 63–64
dynamic nature of, 63, 66
dynamism and, 72–74, 73 (figure)
effect size of, 63
feedback, honesty in, 67–68, 72
immediacy and, 75–76
past experiences with, 65
professional appearance and, 72
self-assessment for, 77
trust and, 66–68
See also Faculty–student relationships; 

Teacher clarity; Teacher competence; 
Trust building

Teacher–student relationships.  
See Faculty–student relationships

Technology, 4
accessibility considerations and, 36–38

camera use, issues with, 33, 99
chat function, enabling of, 31
checking for understanding and, 6
class agreements, role of, 30
collaboration tools and, 30
collaborative routines and, 127
deep thinking/factual knowledge,  

balance between, 6
digital environments, class  

agreements and, 30
discussion boards and, 30, 58
distance learning tools, changes in, 69
distance learning tools, evaluation/

selection of, 103 (figure), 104,  
106 (figure), 107–108

document naming and, 35–36
effect sizes of, 4
engagement, tools for, 102–103, 103 (figure)
feedback process and, 148–149
frequently asked questions (FAQs)  

page and, 38
Google docs and, 127
intelligent tutoring systems and, 4, 6
interactive videos and, 4, 6, 148
learning needs, diagnosis of, 6
mobile phones and, 4
muting students, dangers of, 31
one-on-one laptop computers and, 4
planning function and, 6
resources, creation of, 6
social interaction aspects,  

optimization of, 6
website design, universal design  

principles and, 36–38
website landing page and, 37
website student page and, 37, 38
Zoom etiquette and, 28 (figure)
Zoom exhaustion and, 111
See also Distance learning;  

Visible learning
Text rendering protocol, 127, 128–129
Thayre, Marisol, 100
Think-alongs technique, 121–122,  

123 (figure)
Tools. See Lesson planning;  

Task selection; Technology
Transition signals, 35
Trust building, 47, 48, 49, 54, 66

benevolence and, 66
decreased trust in teachers and, 67–68
distance learning, student questions  

and, 67
honesty and, 66, 67
openness and, 67
teacher caring/reliability and, 66, 67
teacher competency and, 67
trust, elements in, 66–67
See also Faculty–student relationships; 

Teacher credibility
Tulane University, 163
Tutu, Desmond, 55
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Universal Design for Learning, 36–37, 86
University of Canterbury, 163

Van der Kolk, B., 12
Virtual exit slips, 150–151, 153
Virtual retelling technique, 151, 153
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