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to talk about their readings. The sessions were recorded for Dr. Lin to review, 

but he regularly joined the groups to guide and facilitate their discussions. 

Students were asked to respond to daily writing prompts to practice their 

composing of a workable solution, and Dr. Lin provided students feedback 

on their responses. The final essay focused on developing and supporting a 

workable solution. Students used information from their text and their own 

experiences to complete the task. The students would load their responses 

into the class learning management systems, which provided the opportunity 

for two peers to review their papers before Dr. Lin used a rubric to assign 

them a score.

The decisions that Dr. Lin made instructionally worked for him and impacted 

his students’ learning as evidenced by their proposed solutions, measured 

on a rubric. Dr. Lin monitors progress across the semester to see the impact 

of the book club on students’ thinking. But the individual strategies are 

less important. What is more important is the framework that guides his 

decision-making. Did you notice that Dr. Lin provided clear instructions? 

He also ensured that his students had opportunities to collaborate. Further, 

he facilitated and coached the thinking of his students and provided them 

with opportunities to practice. And all of this was based on what he wanted 

students to learn, the learning intentions and success criteria, or purpose for 

learning. Figure 7.1 contains a visual of the instructional framework that guides 

the design of lessons.
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Figure 7.1 Instructional Framework
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