
96  Instructional Leadership

efficacy with his or her assistant principals. Too often assistant principals are 
at the mercy of their leader and do not always work in conjunction with him 
or her. Let’s take instructional leadership, for instance. If principals only allow 
their assistant principals to focus on discipline—and this is the case in many 
schools—then those assistant principals are not getting the necessary training 
they need to focus on instructional strategies and student engagement and 
will not be prepared to be instructional leaders when they get their own build-
ing role and become a principal. I understand that there are principals who do 
not know how to practice instructional leadership, but they can further their 
education in that area by working with their leadership team. As powerful as 
collective teacher efficacy has proven to be, principals and assistant principals 
must work harder together to build collective leader efficacy, which can have 
a positive impact on student learning as well.

Unfortunately, not all leadership teams are created equally. And when I 
say “leadership teams,” I mean those teams consisting of a superintendent 
and principals; or principals and their assistant principals; or even principals, 
instructional coaches and teacher leaders. All of those positions are leader-
ship positions and fall under the realm of collective leader efficacy.

Figure 6.1 illustrates how many teams function in terms of impact versus 
collaboration, and it provides the reasoning for collective leader efficacy. 
With the right people on the team, with the right focus and a supportive 
leader, all leadership teams can move to the upper right-hand corner.

Low Impact/Low Collaboration. The members of the leadership team 
don’t meet often, and their meetings lack a true focus on learning.
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