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Direct instruction and dialogic instruction form two major compo-
nents teachers use to foster learning. The cognitive and metacog-
nitive tasks students undertake are the result of these approaches. 
We have further expanded these approaches across an instructional 
framework—the gradual release of responsibility. The intent of the 
framework is to embed these approaches into a set of instructional 
moves that ensure learning occurs.

An Instructional Framework That Works

Our experience suggests that a classroom structured on a gradual 
release of responsibility model will ensure that students are appren-
ticed with intention in order to develop their expertise. This model 
moves readers across the divide as they assume more of the cogni-
tive load for applying the strategies. Consistent with the movement 
from apprentice to expert, as well as with Vygotsky’s concept of 
movement between zones of proximal development, the gradual 
release of responsibility instructional framework acknowledges the 
role of the teacher in guiding students to independent practice or 
application (Fisher & Frey, 2007; Pearson & Gallagher, 1983). Our 
work on the gradual release of responsibility model centers on four 
instructional routines. Importantly, the structure is not linear but 
rather is recursive, meaning that each of the routines is used flexi-
bly in the classroom. Let’s briefly consider each of the four routines 
(see Figure 5.8).
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Figure 5.8 A framework for gradual release of responsibility.

Source: Fisher, D., & Frey, N. (2014). Better learning through structured teaching: A framework 
for the gradual release of responsibility (2nd ed.), p. 3. ASCD. 
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