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However, our goal in moving to reading to learn, as proficient read-
ers can, is for students to be able to read fluently with comprehension 
using all the techniques that highlight each comprehension strategy 
listed in Figure 5.4. We know that reading without meaning is not read-
ing. Reading must become an integrated process that is best applied in 
a context that students see as meaningful and that encourages them to 
think creatively and critically about what they are reading. When all 
components of comprehension, shown in Figure 5.5, are deeply embed-
ded as a metacognitive skill, then students relish the opportunity to 
become critically literate.

Figure 5.4 Daily Use of Miscue Analyses in Teaching Reading
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Source: Guidelines for Literacy, York Region District School Board, Ontario, Canada, 2007.

Figure 5.5 The Interconnected Comprehension Strategies

Inferring Comparing Visualizing

Predicting Synthesizing Questioning

Connecting Contrasting Summarizing

I am completely convinced that all teachers must be reading teach-
ers in every subject area and at every grade level because of the power 
it brings to teaching practice, as indicated in Parameter #13: Cross-
Curricular Literacy Connections. Here, Assistant Principal Kerry Faichney 
(personal communication, 2017) has outlined (1) what struggling readers 




