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or more of the following: writing, discussing, or 

debating. I want to be sure to share with them 

any pertinent information about those after-

reading tasks (e.g., whether there is a specific 

writing prompt).

Emphasize understanding. The first purpose 

of reading any text is to understand it. In fact, 

I try to get my students to view reading as 

understanding. As Daniel Willingham (2006b) 

puts it, understanding that a non-understood text 

is a non-read text “confers a significant advantage 

to comprehension” (p. 45).

Early in the year, then, I create a simple anchor 

chart for my students, like the one shown in 

Figure 5.3.

As the year progresses, I’ll start adding 

things that are specific to my discipline. For 

example, “Use graphic organizers for com-

parison, causation, continuity/change, and peri-

odization,” or “Locate unfamiliar geographical  

references.” I also use Thomas Frank’s “Crash Course” Reading Assignments 

video on YouTube to introduce my students to SQ3R, a strategy that is well- 

documented on the web.

I also like using Kelly Gallagher’s (2004, pp. 86–91) “Three Key Questions” for 

texts, found in his book Deeper Reading:

• What does it say? This is literal comprehension.

• What does it mean? Here we attend to argumentation, synthesis, 

analysis, or opinion.

• What does it matter? Here we examine significance. So what? Why is 

this relevant? This targets the value belief, as well.

Provide response options. For the Bill Bryson text, I might tell students that, after 

reading the excerpt, they are going to write a 200-word response to some or all 

of the following questions:

FIGURE 5.3 •  Classroom “Reading = 
Understanding” Chart

https://youtu.be/
WAIUkjsZ5xQ

To access Thomas Frank’s 
“Reading Assignments” 

video, use the QR code or 
the URL above.


