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Student engagement is easy to talk about but much harder to do. The real-
ity is that some of our students do not come to school actively engaged. It takes 
work, but we need to remember that they are coming to school every day for 
a reason, and we need to work hard to find ways to engage them. I honestly 
always found that my least engaged students were my biggest challenge, but 
they were the ones who taught me the most about my own teaching.

In a national survey of more than 600 school teachers conducted by the 
Education Week Research Center (2014), only 4 in 10 said that the majority of 
students in their schools were highly engaged and motivated (p. 3). Motivating 
students should be one of the most exciting parts of an educator’s job. Perhaps 
a reason for the reported lack of student enthusiasm was that, as more than half 
of the respondents in the same study indicated, their preservice teaching pro-
grams had not prepared them to engage and motivate students (p. 3).

When I was a K–12 student myself, I was a struggling learner (i.e., retained in elemen-
tary school, graduated ranked 262 out of 266 from high school). When you think 
about engagement, what engaged you as a K–12 student? Do you use that experience 
to help guide you as an instructional leader?

Mindful Moment

In order to combine the topic of academic engagement with instructional 
strategies, let’s reflect on an earlier conversation around knowledge dimen-
sions. As we learned in Chapter 3, there are four knowledge dimensions that 
we have to understand in order to combine the topics of academic engage-
ment and instructional strategies. See Figure 5.1 for a review.

In the following pages, I’m going to break down several high-impact 
teaching strategies. We’ll discuss what they should look like, talk about 
whether they can be used for surface-, deep- or transfer-level learning, and 

Figure 5.1  The Four Knowledge Dimensions

Knowledge Dimension

Factual Factual knowledge includes isolated bits of information, 
such as vocabulary definitions and knowledge about 
specific details.

Conceptual Conceptual knowledge consists of systems of 
information, such as classifications and categories.

Procedural Procedural knowledge involves knowledge of skills, 
such as how to carry out a task. 

Metacognitive Metacognitive knowledge refers to knowledge of 
thinking processes and information about how to 
manipulate these processes effectively.

Based on research by Anderson and Krathwohl (2001b) and Stern et al. (2018).


