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nourishment. As the example in the secondary case study above illus-
trates, students must have opportunities to practice and learn to offer 
Descriptive Feedback to other students based only on the SC, to ensure 
more accuracy and rigor.

It is essential that students receive feedback during the learning, 
and it’s equally important that they are provided with sufficient time to  
implement what they have learned from the feedback. Both are critical 
steps in actually enhancing student learning.

Hattie (2012) states that feedback is most powerful when the nature 
of the feedback is related to the student’s degree of proficiency (moving 
them from novice to proficient). Hattie (pp. 96–98) also reminds us that 
how well students are progressing (or not) is invaluable feedback for 
teachers in how well their teaching is increasing students’ achievement—
and how they must craft lessons to achieve the next level of proficiency. 
Skilled teachers see their role as evaluating their effect on students’ learn-
ing, which places a key responsibility on teachers to understand the 
impact of their teaching on students’ achievement and to respond with 
instructional precision to students’ learning gaps.

Figure 4.11 demonstrates the power of the Venn diagram as a tool 
to provide teachers with ongoing assessment information that provides 
immediate feedback to differentiate instruction. For example, on the left 
in Figure 4.11, teachers record which students are getting the concept 
being taught (using the SC as a guide); in the middle, teachers record 

Figure 4.11 The Venn Diagram as an Ongoing Diagnostic Tool
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