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1989). Think of all the 
times you’ve seen a film 
with friends and spilled 
out of the theater eager to 
talk with them about what 
you just saw. No one is in 
charge of the discussion. 
Everyone talks about their 
opinions and wonderings 
and listens to the others 
without anyone directing 
the process. Grand conver-
sations tap into the same 
kind of energy about texts. 
The teacher’s role is mostly 
as a member of the group, although setting the stage is essential. 
These discussions are launched with an essential question designed 
by the teacher. In addition, language frames can scaffold student dis-
cussion to shape ways for students to forward ideas, and to disagree 
and challenge one another without alienating others (see Figure 3.6 
for language frames for text-based discussions).

Researchers suggest that social 
skills such as perceiving the 
perspectives of others affords 
students a higher degree of 
understanding of narrative 
texts.

Figure 3.6 Language frames for text-based discussions. 

Paraphrasing the Ideas of Others Asking for More Information

I think you’re saying that . . . 

Is it fair to say that you mean . . . ?

Am I right that you are saying . . . ?

I don’t think I understand yet. Could you say more 
about . . . ?

I don’t understand why . . . 

Can you explain why . . . ?

Agreeing and Adding On Disagreeing

I agree with _____ and I have a similar idea about . . . 

____’s point was important because it helped me . . . 

When ____ mentioned ____, I started thinking 
about . . . 

I see that situation differently because . . . 

At first, I thought ____ but now I think___ because . . . 

From my point of view . . . 

I see it differently because . . . 

(Continued)
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Introducing Ideas Golden Lines: Be sure to tell us the page number and 
paragraph first.

What do you think of . . . ?

My opinion of ____ is because . . . 

The author said that _____ and that was interesting to 
me because . . . 

The character that was most interesting to me is ____ 
because . . . 

I’d like to read this sentence so we can discuss it . . . 

I was moved when the author wrote . . . 

I like how the author said . . . 

Asking Great Questions of Each Other

Why do you think that is so?

What do you feel is right?

What surprised you about . . . ?

What did you like best?

What did you not like?

Figure 3.6 (Continued)

Teresa Dominguez’s fifth-grade class has finished reading Fish In a 
Tree (Hunt, 2015), a novel about Ally, whose frequent school changes 
(“seven schools in seven years”) have allowed her to mask a dark 
secret: She can’t read. Her latest teacher, however, sees through her 
disruptive and distracting behavior, and over the course of the book 
she finds a band of misfits and the strength to confront an undi-
agnosed disability. Ms. Dominguez has utilized grand conversations 
for years, noting the importance of being responsive to each class’s 
unique community of learners. This year’s class, she has found, seems 
to profit from having initial small group GC discussions before com-
ing together as a whole class. Therefore, she uses two essential ques-
tions. The first one, for discussion in small groups, draws on a quote 
used in the novel. Ms. Dominguez projects it for the class to see:

“Everyone is smart in different ways. But if you judge a fish 
by its ability to climb a tree, it will live its life believing it is 
stupid.” What does this quote mean to Ally, and to you?

The teacher moves from group to group to listen to the conversations. 
Each table has several copies of language frames in clear protectors 
to further support their discussion. Many of the students are English 




