
4242 COMPREHENSION

Fluent Level 4

Reads primarily in larger, meaningful phrase groups. Although some regressions, 
repetitions, and deviations from text may be present, these do not appear to 
detract from the overall structure of the story. Preservation of the author's syntax 
is consistent. Some or most of the story is read with expressive interpretation.

Fluent Level 3
Reads primarily in three- or four-word phrase groups. Some small groupings may 
be present. However, the majority of phrasing seems appropriate and preserves 
the syntax of the author. Little or no expressive interpretation is present.

Non-fluent Level 2
Reads primarily in two-word phrases with some three- or four-word groupings. 
Some word-by-word reading may be present. Word groupings may seem 
awkward and unrelated to larger context of sentence or passage.

Non-fluent Level 1
Reads primarily word-by-word. Occasional two-word or three-word phrases may 
occur but these are infrequent and/or they do not preserve meaningful syntax.

Figure 2.8 National Assessment of Educational Progress Fluency Scale. 

Source: Daane, M. C., Campbell, J. R., Grigg, W. S., Goodman, M. J., and Oranje, A. (2005). Fourth-grade students reading aloud: NAEP 
2002 special study of oral reading (NCES 2006-469), p. 28. U.S. Department of Education. Institute of Education Sciences, National  
Center for Education Statistics. Washington, DC: Government Printing Office.

These students are charged with reporting on a specific sports team 
and write a short summary each week. They practice the report and 
record their efforts until they are “ready for airtime.” Mr. Lomeli said, 
“It’s actually my way of getting them to engage in repeated reading, 
which is a solid way to improve reading fluency. It’s also a good work 
habit. You practice what you care about until you get it right.”

Reading Fluency Instruction

Mr. Lomeli referred to repeated reading as an effective method for 
building fluent readers. This instructional technique is just as it 
sounds, as student read the same passage multiple times in order to 
increase their rate, accuracy, and prosody. A challenge of repeated 
reading is to determine when memorization has taken hold, as the 
technique’s effectiveness declines when the student is no longer read-
ing. It’s all about eyes on print. Using a language chart of a poem or 
song that is performed each day becomes less useful over time, as the 
student moves from reading to recitation. 

Another challenge to repeated reading instruction is boredom, a 
known factor that has a strong negative effect on learning. Hattie’s  
mega-meta-analyses of studies on boredom show an effect size  




