
5656 COMPREHENSION

Comprehension Strategy Instruction

In terms of comprehension skills specifically, Block and Lacina (2009) 
suggest that there are more than 30 cognitive and metacognitive 
processes that readers use (see Figure 2.13). Highly proficient read-
ers who deeply understand the texts they read have likely reached 
automaticity with each of these processes. Importantly, automaticity 
takes practice. Yes, students need to be introduced to strategies, and 
then they need practice and feedback to transition these into skills. 

Teacher modeling using a think-aloud process is an effective instruc-
tional approach for developing students’ skills. Teachers verbalize 
their expert thinking such that students can imitate similar cognitive  

Figure 2.13  Cognitive and metacognitive processes for 
comprehending texts. 
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Source: Block, C. C., & Lacina, J. (2009). Comprehension instruction in kindergarten through 
grade three. In S. E. Israel & G. G. Duffy (Eds.), Handbook of research on reading comprehension 
(pp. 494–509). Routledge. 
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