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Defined from the vantage point of teachers, common assessment sets a collective 
vision and attainable learning targets for students. It represents what teachers value, 
what has been taught, and what data are meaningful in making decisions (Gottlieb & 
Nguyen, 2007). One of the tenets of common assessment is that teachers reach con-
sensus on its parameters and there is sustainability over time. The common in com-
mon assessment or common instructional products involves participating teachers 
coming to agreement on

•• setting a timetable for collecting data on the products;
•• formulating a uniform set of directions or a series of assignments for the students;
•• using the same scoring guides or rubrics to interpret the products;
•• checking for reliability of scoring of student work among the teachers;
•• ensuring that feedback based on the results is given in the same way; and
•• reaching the same instructional decisions based on the information. (Adapted 

from Gottlieb, 2012a, p. 7)

Common assessment is an expression of the curriculum that is created and imple-
mented by local teachers who know the students and the community, thus enhancing 
opportunities for student learning. Due to the burgeoning population of ELLs, teach-
ers and school leaders must be aware of the integration of academic language and 
content in product design. Figure 6.12 is a checklist to help in the collaborative plan-
ning of common instructional products. Resources 6.4 and 6.5 at the close of the 
chapter are two other checklists that may be useful to educators in planning and 
implementing common instructional products.

Figure 6.12  A Checklist for Planning Common Instructional Products for Teacher Teams 
and School Leaders of ELLs

Steps in Planning Common Instructional Products Done!

 1. We select grade-level teams or professional learning communities of language and 
content teachers for the year.

 2. We choose content standards and pair them with language standards for our units 
of learning.

 3. We create learning targets for content and language for each unit.

 4. We ensure that there is common performance assessment for each unit with 
multiple pathways to reach it. 

 5. We determine the academic language demands of the standards and instructional 
materials for each unit. 

 6. We craft or revisit end-of-unit products, projects, or performances.

 7. We formulate differentiated language and content objectives for lessons in the unit.

 8. We extend differentiation of instruction into assessment.

 9. We score each common assessment together with a linguistically and culturally 
responsive rubric and enter the data into our local system.

10. We use the results to improve our teaching, to monitor student progress, and to 
contribute to local accountability.

Source: Gottlieb, 2015, adapted from Corwin Connect blog, http://corwin-connect.com/2015/05/its- 
the-end-of-the-year-what-can-we-do-to-measure-ells-progress/.
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