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BELIEF 2: BELONGING

BELONGING

People like me belong in academic communities like this.

SYNONYMS ANTONYMS

People like me read. None of my friends read because we’re just not into 
that sort of thing.

I’m a science kid. I don’t get science.

I’m not a poser in here; these are my people,  
and I’m theirs.

People who care about school are posers or 
try-hards. I’m not like them.

It’s not weird that I’m writing right now because 
people like me write.

I’m not a writer.

I’m shy, but I still stand up for Pop-Up Debates 
because plenty of people in our class are shy, and we 
challenge ourselves through public speaking.

I’m too shy to participate.

My contributions and abilities are valued by  
this community.

People think I don’t have what it takes to be in here.

the things I struggle with are normal for people in 
this community.

I’m the only one having a hard time in here.

This belief is about creating a fit between who our students see themselves as 

and the kind of work that we’ll do in our setting. If our students don’t think of 

themselves as the kinds of people who read things for school, then they probably 

won’t. James Clear (2015) summarizes behavior change into three areas: results 

(the things we want to achieve), actions (what it takes to achieve those things), 

and identity (the beliefs we have about ourselves). Importantly, Clear argues that 

identity is what comes first (see Figure 2.3).

Because Clear’s (2015) audience is made up of adults who want to change their 

behaviors, he treats the problem differently than you and I need to; after all, we 

are adults who want to help our students change or improve their behaviors. In 

other words, the results we want for our students are found in those Everest sen-

tences we wrote in Chapter 1. On a more immediate timeframe, the result we’re 

after is that our students will master the material of our class, be it art history 


